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Foreword
This booklet is aimed primarily at
public or private organisations and
certified qualification bodies – and
in particular at their trainers who are
responsible for delivering training
courses and awarding qualifications
and are interested in including the
Gardeniser Pro Training Programme
in their curriculum.
The GARDENISER PRO European
Training Programme comprises different
elements:
a Training Course;
aWork-based experience
(internship) abroad or in a local
garden.
Two additional tools are in place to
support the employability of the trained
Gardenisers:
a Gardeniser Licence – can be
attained by taking part in the
training course and the internship
This ensure the recognition of
this new professional role in the
regional and national teaching
and training systems;

In this booklet there is a detailed
description of the Gardeniser
Training Course and the work-based
experience is provided. The results of the
experimentation carried out in 2019 by the
partner organisations which developed
the Programme within the frame of the
European project GARDENISER PRO –
a project funded by the Erasmus+ KA2
VET programme - Strategic Partnerships
for vocational education and training
- Development of Innovation.
The last section contains the GARDENISER
PRO TRAINING KIT. The Training Kit
is based on the f inal result of the
EXPERIMENTATION work undertaken
within the Lifelong Learning Transfer
of Innovation project GARDENISER
(2013-2015).
GARDENISER was a collaboration of
partners from France, United Kingdom,
Germany, Italy and Austria, who developed
the training kit with a focus on community
gardens in urban areas. This has been
further developed for GARDENISER
PRO, with the addition of modules.
The training kit is now organised in 3
modules and it contains the Learning
Tools to be used for each module.

an Online Platform to match
demand with supply, connecting
gardens with the different roles
in the garden (educational,
therapeutic, etc.) with Gardenisers
who have obtained the Gardeniser
Licence by participating in the
whole training programme.
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The Role of the Gardeniser
A Gardeniser (garden-organiser) is a key
coordinating role working inside the
community or urban garden. The role
requires the Gardeniser to have both
technical skills, like practical gardening
skills, as well as the ability to enable
volunteers and staff who work in the
garden to be fully included in the work in
the garden through good communication,
mediation, organisation and management
skills. A Gardeniser supports cohesion,
participation and social inclusion in the
community garden.
The Gardeniser promotes community/
urban gardens in their area by raising
awareness of their garden in a community
and the outcomes they can deliver for
their area such as reducing social isolation,
creating volunteering opportunities and
enabling people to access f resh f ruit
and vegetables. They also support good
communication between the public sector
and the community who are active in
the community garden.
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The Gardeniser IS NOT a technician,
NOT a landscape designer, NOT
an expert, NOT a facilitator, NOT
a trainer, NOT a counselor, NOT a
friend.
IT’S ALL THAT TOGETHER!
They know nothing more than you, but
can help you find a solution, even when
you need to put together your needs and
those of others, especially when they do
not coincide.
The Gardeniser works the land like you,
but the roots to be nourished are the
internal cohesion and the well-being
of the group in the urban garden; the
plant to grow is the relationship with the
territory and with the institutions for a
constructive dialogue and the recognition
of the urban shared garden as a common
good.

Profile/selections of Gardeniser Trainees
The selection of the Gardeniser Trainees
who participate in the course should be
based on the following parameters:
over 18 years old
have direct involvement in an urban/
community garden
available to carry out the role of gardeniser
once the training is concluded

Particular attention should be given, to the
gender balance and to the participants
heterogeneity, regarding both the age
and the experience/background, so
that each participant can enhance and
stimulate the group.
Another important aspect to consider
is the commitment to undertake both
the training course and the internship,
being both essential and complementary
part of the training path.

have previous studies or experiences in
the community sector, socio-educational
or agricultural fields
strong interest to improve their
own competencies, knowledge and
professional skills in the specific field of
urban gardens and for taking part in the
entire training programme (training +
internship in a local garden or abroad)
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Developing a Curriculum using ECVET
The European Credit System for Vocational
Education and Training (ECVET) is a
European instrument to support lifelong
learning aimed at building an European
framework for recognising vocational
qualifications.
ECVET takes its cue from the Erasmus
Programme. With Erasmus, vocational
education learners should be able to
spend training periods abroad and
receive a recognition of such training
in their home countries. Thus, the main
goal of ECVET is to foster the mobility
of vocational education learners across
Europe. The scope of ECVET is, broader, as
it encompasses other substantial issues:
a)The mobility of workers across Europe,
and the need for a recognition of their
qualifications.
b)The mobility of workers in the
European and national labour market,
in the context of the so-called labour
market flexibility, with frequent transfers
to different activities .

In order to do this learning Outcomes are
being introduced as unit of measure of EU
educational systems. The introduction of
Learning Outcomes shifts the focus from
an input model to an output model of
qualification. The Learning Outcome model
is the entrance to the ECVET framework.
Learning Outcomes are statements
of what a learner knows, understands
and is able to do after completion of
learning.
In other words, Learning Outcomes
determine the advancements of
learning gained by a learner after a
period of study or training in terms of
knowledge, skills and competences.

The learning outcomes describe a
particular qualification and are defined,
sets of coherent learning outcomes
with a specific connection. These are
then combined together to form a
UNIT and sets of coherent units can be
pooled together to describe a MODULE.

c)The workers need for lifelong learning.

Describing a qualification in terms of
learning outcomes ensures a better
basis for its shared understanding and
recognition across countries.
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Steps to develop a qualification using
ECVET
Modules and Units Titles

Qualif ication Title

The first step for developing a QUALIFICATION
is to identify the CORE COMPETENCES or
tasks that the “professional learner” should
be able to fulfil.

Qualif ications are made up of one
or more units. A unit may belong to
only one specific qualification but it
can also be a component of different
qualifications (such as competences in
using computers). It is therefore useful to
name the qualification which relates to
each unit. In cases where units are at the
same time components of a qualification
and of a training programme, additional
information pertaining to the teaching
content must be included in the units’
description.

The core competences, which represent
the MODULES of the training, are then
described in terms of sub-competences
(UNITS).
The first step in creating a Unit is to provide a
title for it. Some of the criteria for identifying
the Units can be:
•
•
•
•

Importance (how vital to the sector
or sub-sector),
Employability (better chances of
finding work in the sector)
High demand (unavailable profiles
that the market needs)
Lack of training (profiles that
might have shown a need for
better training)

The above criteria are simple suggestions as
to how to choose the occupational profiles
that are needed. These occupational profiles
will then become ECVET Unit Titles, which
will clearly state the position or occupation
a professional holds zshould offer a general
idea of what the professional needs to
know and do in a work environment, and it
can be as specific as is deemed necessary.
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EQF Level
Following the title should be the EQF Level
of the Qualification that is associated with
the Unit.
The European Qualifications Framework
(EQF) is a translation tool that helps
communication and comparison between
qualifications systems in Europe. The eight
common European reference levels are
described in terms of learning outcomes:
knowledge, skills and competences. This
allows any national qualifications systems,
national qualifications frameworks (NQFs)
and qualifications in Europe to relate to
the EQF levels.
Learners, graduates, providers and
employers can use these levels to understand
and compare qualifications awarded
in different countries and by different
education and training systems.

EQF
Level
Level 1

Level 2

Level 3

Level 4

Knowledge
Basic general knowledge

In the context of EQF
•
•

•

Knowledge is described as theoretical
and/or factual
Skills are described as cognitive
(involving the use of logical, intuitive
and creative thinking), and practical
(involving manual dexterity and the
use of methods, materials, tools and
instruments).
Competence is described in terms
of responsibility and autonomy.

These are the 8 levels according to the
European Qualifications Framework:

Skills

Competence

Basic skills required to carry out Work or study under direct supervision in
simple tasks
a structured context

Basic factual knowledge of a Basic cognitive and practical skills Work or study under supervision with
field of work or study
required to use relevant informa- some autonomy
tion in order to carry out tasks and
to solve routine problems using
simple rules and tools
Knowledge of facts, principles, processes and general
concepts, in a field of work or
study

A range of cognitive and practical Take responsibility for completion of tasks
skills required to accomplish tasks in work or study; adapt own behaviour to
and solve problems by selecting circumstances in solving problems
and applying basic methods, tools,
materials and information

Factual and theoretical knowl- A range of cognitive and practical
edge in broad contexts within skills required to generate solua field of work or study
tions to specific problems in a field
of work or study

1_www.ec.europa.eu/ploteus/en
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Each of the 8 levels is defined by a set
of descriptors indicating the learning
outcomes relevant to qualifications at
that level in any system of qualifications.1

Exercise self-management within the
guidelines of work or study contexts that
are usually predictable, but are subject
to change; supervise the routine work of
others, taking some responsibility for the
evaluation and improvement of work or
study activities

EQF
Level
Level 5

Level 6

Level 7

Level 8

Knowledge

Skills

Competence

Comprehensive, specialised,
factual and theoretical knowledge within a field of work or
study and an awareness of the
boundaries of that knowledge

A comprehensive range of cognitive and practical skills required to
develop creative solutions to abstract problems

Exercise management and supervision
in contexts of work or study activities
where there is unpredictable change;
review and develop performance of self
and others

Advanced knowledge of a
field of work or study, involving a critical understanding of
theories and principles

Advanced skills, demonstrating
mastery and innovation, required
to solve complex and unpredictable problems in a specialised field
of work or study

Manage complex technical or professional activities or projects, taking responsibility for decision-making in unpredictable work or study contexts; take
responsibility for managing professional
development of individuals and groups

Highly specialised knowledge,
some of which is at the forefront of knowledge in a field
of work or study, as the basis
for original thinking and/or
research Critical awareness
of knowledge issues in a field
and at the interface between
different fields

Specialised problem-solving skills
required in research and/or innovation in order to develop new
knowledge and procedures and to
integrate knowledge from different
fields

Manage and transform work or study
contexts that are complex, unpredictable
and require new strategic approaches;
take responsibility for contributing to
professional knowledge and practice
and/or for reviewing the strategic performance of teams

Knowledge at the most advanced frontier of a field of
work or study and at the interface between fields

The most advanced and specialised skills and techniques, including synthesis and evaluation, required to solve critical problems
in research and/or innovation and
to extend and redefine existing
knowledge or professional practice

Demonstrate substantial authority, innovation, autonomy, scholarly and professional integrity and sustained commitment to the development of new ideas
or processes at the forefront of work or
study contexts including research
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Methodology for ECVET
points allocation
ECVET points are the numerical
representation of a qualification. The
number of ECVET points allocated to
a particular unit indicates the grade to
which it contributes towards achieving
that qualification.
The documents of the European Union
concerning the details of the ECVET
framework suggests that each qualification
and each learning unit should be provided
with a “score”, using ECVET points.
“ECVET points” are a numerical
representation of the overall weight of
learning outcomes in a qualification and
of the relative weight of units in relation
to the qualification. According to this
definition, and through the analysis of
methodological approaches followed
by ECVET projects developed up to now,
ECVET points are allocated to:
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1. A qualification
According to European Union, ECVET
points are allocated to a qualification
based on the following conversion: 60
points are allocated to the learning
outcomes expected to be achieved in
a year of formal training (obviously this
definition gives a parameter that should
be used also to value non-formal training).
This means that if 6 months training is
done, a maximum of 30 ECVET points
can be issued.
2. A Learning Unit
In order to determine the weightof
a learning unit, its relevance for the
qualification is taken into account. The
relevance is then expressed in terms of
percentage (Basic, Important, Essential)
the full qualif ication being 100% and
the percentage is rewritten according
to the overall number of ECVET points
for the qualification. For instance, a unit
which is evaluated as important (30%) in
a qualification of one-year training (60
ECVET points) will be provided with 18
ECVET points.

Set of course objectives
(Learning Outcomes)
The next step is the choice and designation
of Learning Outcomes to each Unit. Learning
Outcomes are the end goal for any professional
and they make up the required qualifications.
They should show what the professional is
expected to have learned by completing
that Unit.
The Learning Outcome should be SMART
(specific, measurable, achievable, realistic
and time-bound) objectives and consult key
competencies.

Knowledge,Skills,
Compenteces
When the Learning Outcomes are complete
for the Unit, in line with the EQF level (level
descriptor), they should be followed by the
knowledge, skills and competence pertaining
to it, in order to be complete. At this stage,
the ECVET Units and Learning Outcomes
should be analysed into all their essential
theoretical and practical aspects. These will
create descriptions of the required knowledge,
skills and competences.

Assessment procedures
In order to sufficiently describe a particular
Unit of a qualification it is necessary to
mention the assessment procedures and
criteria (types and duration of the exams,
threshold values, etc.), which are going
to determine whether the candidate
succeeded or failed in acquiring the
anticipated Learning Outcomes, in terms
of knowledge, skills and competences.
An examination mechanism has to be
created and described. Through the
examination mechanism the identified
professional’s competencies will be assessed
and will be in line with the training material.

Validity in time
Depending on the educational content
of the unit and the nature of the expected
Learning Outcomes of a qualification, it is
possible that a certification provided, after a
candidate’s successful performance, is valid
in a specific period of time and has to be
updated at regular intervals. In this case, this
information must be included in the Unit’s
presentation.

Competence is a more complicated issue,
since it needs to consider the subjective
factor of personality, which means that a
person uses the knowledge and skills he
or she has.
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Process for Evaluation/certification of the learning
outcomes of curricula, according to the ISO 17024 norm
The assessment method of competencies must include two examination parts:
a theoretical examination for the assessment of knowledge and a practical one
for the assessment of the skills and abilities.
A Questions Bank can be developed for the theoretical examination with multiple
choice questions, with one correct answer and graded difficulty, based on learning
content, whereas at least 5 to 10 scenarios of practice work (simulation of working
conditions, using materials, equipment, drawings, personal protection means
etc.) with an expected outcome, which will be used as threshold for the success
or not, can be used during the practical examination.

Creation of Specif ic Regulation (Qualif ication standard)
(only by a certif ied qualif ication body)
The Specific Regulation (qualification standard) describes how the certification
scheme complies with the requirements of ISO/IEC 17024 and includes the following
information: the scope of certification, the professional profile, the prerequisites
for participation in the examination process (e.g. necessary experience (if needed),
age, professionals with special needs – if there is any disability which obstructs the
professional participation etc.), the description of the examination process and
the criteria of the initial certification, (e.g. a theoretical test of 50 multiple choice
questions with graded difficulty and with pass mark 50% as well as a practical
examination, with the use of the necessary material, equipment, drawing, personal
protection means etc., and with an expected result), the certification period, (e.g.
four or five years, depends from the ongoing changes in the field, the field in
which the certified person is working, changes of professionals competencies
needed, regulatory requirements etc.), the criteria for suspension and withdrawal
of the certification, the criteria for the recertification, the code of ethics etc.
The certification is granted when all the requirements of the examination process
have been fulfilled. Furthermore, the compliance with the standard ensures the
fairness, validity and the reliability of each examination as well as the comparability
of each single examination, both in content and difficulty, including the validity
of fail/pass decisions.
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The Gardeniser Training Programme
The GARDENISER Training Programme includes two main elements: a Training
Course plus a work-based experience (internship) abroad or in a local garden.
These two elements go hand in hand and are complementary. The successful
achievement of the learning outcomes of the GARDENISER training course, will
lead to the award of the corresponding ECVET points and the “GARDENISER”
professional qualification, to the learner.

Training Course
The GARDENISER Training Course created
within the Gardeniser Pro project consists
of three Modules which represent the core
competences of the Gardeniser and are
compatible with the EQF Level 4 and 5.
The duration of the course is 48 hours.
Each module is identified by a different
colour and it includes different units.
Each unit is described in terms of one
or more Learning Outcomes. For each of
them, the educational needs have been
analysed and Learning Techniques have
been developed to ensure the outcome
is acquired through the training course.
Each Learning Outcome is identified by
a code “Mx.Uy.z”, where “Mx” indicates
the Module, “Uy” indicates the Unit
and “z” identify the specific Learning
Outcome within that particular module
and unit. So, for example, M2.U3.2 refers
to the second Module, third Unit, second
Learning Outcome. The same code is used
for identifying the Learning Techniques
associated with the different Learning
Outcomes.
The relevance of each learning outcome is
expressed in a scale from Essential (more
relevant for the curriculum) to Basic (less
relevant).

The relevance is then converted in
percentage, the full qualification being
100% and the total number of ECVET
points associated with the curriculum
(established starting from the assumption
that 60 points are allocated to the learning
outcomes expected to be achieved in a
year of formal training) is then allocated to
each learning outcome according to this
scale. The total of ECVET points assigned
to learning outcomes define the ECVETs
point for the set of UNITs that make up
the “GARDENISER” qualification.

Below is a chart that summarises Modules,
Units, and Learning Outcomes which make
up the Gardeniser Curriculm and Training
Programme. For each Learning Outcome, the
didactic methodology proposed, relevance
of that learning outcome and ECVET points
are indicated.
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Title of course

GARDENISER

EQF level

4 and 5

Target group

Managers, volunteers,staff at a community/
urban garden
40h (up to 50h)

Learning Hours

7,50

ECVET Points

MODULE 1
Understanding and creating the Community Garden (history, types, design, variety)
LEARNING HOURS

THEORETICAL

11,0

PRACTICAL

4,0

ECVET
POINTS

1,065

UNIT 1: Understand the concept and main characteristics of shared community garden,
its history, types, and common values
LEARNING OUTCOMES

DIDACTIC METHODOLOGY

RELEVANCE

0,420
RELEVANT
WEIGHT

ECVET POINTS

M1.U1. The trainee is able to see examples of
community gardens and discuss a variety of
gardens by looking at the pros and cons of these
gardens.

Powerpoint
presentation with
Group discussion

ESSENTIAL

2,0

0,130

M1.U1.2 History of the community garden

Presentation and small
group work

BASIC

0,5

0,030

M1.U1.3 Common values of a community garden

Small group work and
presentation

ESSENTIAL

2,0

0,130

M1.U1.4 Consulting the community

Presentation and small
group work

ESSENTIAL

2,0

0,130

UNIT 2: Negotiation and Mediation
LEARNING OUTCOMES

M1.U2.1 Learn ways to engage with potential
partners who can support your project

0,160
DIDACTIC METHODOLOGY

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

Group work

IMPORTANT

1,0

0,065

M1.U2.2 Learn ways to make a good case for the role Group work
and its value.

IMPORTANT

1,0

0,065

M1.U2.3 Be familiar with the method of a guided
mediation

BASIC

0,5

0,030

Mediation and
individual and group
work

UNIT 3: Finding the right site for your Project
LEARNING OUTCOMES

0,195
DIDACTIC METHODOLOGY

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

M1.U3.1 Learn about what factors to consider when
identifying a suitable site

Presentation and quiz

IMPORTANT

1,0

0,065

M1.U3.2 Learn about available land leases
possibilities, terms and agreements

Presentation and quiz

IMPORTANT

1,0

0,065

M1.U3.3 Learn about how to approach/negotiate
with a landowner

Presentation and quiz

IMPORTANT

1,0

0,065
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UNIT 4: Designing your project

0,290

LEARNING OUTCOMES

DIDACTIC METHODOLOGY

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

M1.U4.1 The trainee is able to identify key features to Presentation
incorporate on the garden site

ESSENTIAL

2,0

0,13o

M4.U4.2 The Trainee knows how to do some
practical garden design

Practical task

IMPORTANT

1,0

0,065

M1.U4.3 The trainee knows how to measure
accurately the site and draw a scale plan

Practical task

IMPORTANT

1,0

0,065

BASIC

0,5

0,030

M1.U4.4 The trainee is able to use different materials Small group work
to create a garden design

MODULE 2
Working effectively with staff and Volunteers
LEARNING HOURS

THEORETICAL
PRACTICAL

17,5
0

ECVET
POINTS

1,615

UNIT 1: Job description for Gardeniser
LEARNING OUTCOMES

0,030
DIDACTIC METHODOLOGY

M2.U1.1 Write a mock official Job Description for
Group work, writing
Garden Organiser which will list required skills and
experience needed as well as a description of job
roles and responsibilities.

RELEVANCE

BASIC

RELEVANT
WEIGHT

ECVET POINTS

0,5

0,030

UNIT 2: Rules and policies in the garden
LEARNING OUTCOMES

M2.U2.1 The importance of rules and policies in the
community garden

0,030
DIDACTIC METHODOLOGY

Presentation, group
work

RELEVANCE

BASIC

RELEVANT
WEIGHT

ECVET POINTS

0,5

0,030

RELEVANT
WEIGHT

ECVET POINTS

UNIT 3: Finding the right site for your Project
LEARNING OUTCOMES

0,19
DIDACTIC METHODOLOGY

RELEVANCE

M2.U3.1 Visit different types of projects so that
trainees get a good overview of a variety of activities and techniques that they could employ

Peer to Peer learning

IMPORTANT

1,0

0,065

M2.U3.2 Understand various educational and
community development approaches

Peer to Peer learning

IMPORTANT

1,0

0,130

UNIT 4: Volunteer and staff styles
M2.U4.1 To understand the different roles in a community garden

0,03
group work

BASIC

0,5

UNIT 5: Seasonal Wheel, planning what to plant and when

0,13

LEARNING OUTCOMES

DIDACTIC METHODOLOGY

M2.U5.1 To understand the seasonal aspects of the
garden and what jobs need doing at certain times of
the year. Useful for planning purposes

Group work and oral ESSENTIAL
presentations

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

2,0

0,130

RELEVANT
WEIGHT

ECVET POINTS

1,0

0,065

UNIT 6: Working with people with physical disabilities
LEARNING OUTCOMES

DIDACTIC METHODOLOGY

M2.U6.1 Understanding the needs of disabled people
and meeting those needs

Role play and group
work

0,030

0,06
RELEVANCE

IMPORTANT
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UNIT 7: The emotional side: Looking after yourself, staff, volunteers and visitors people in the garden
LEARNING OUTCOMES

DIDACTIC METHODOLOGY

RELEVANCE

0,160

RELEVANT
WEIGHT

ECVET POINTS

M2.U7.1 Learn about the benefits of being outdoors Case studies and group
and its effect on health and wellbeing
discussion

BASIC

0,5

0,030

M2.U7.2 Learn techniques to understand when people are stressed or need mental health support

Work sheet and group
discussion

IMPORTANT

1,0

0,065

M3.U7.3 Understand how to use a Work Wellness
Plan

Work sheet and group
discussion

IMPORTANT

1,0

0,065

UNIT 8: Understanding the main contributions/ challenges in working with volunteers
LEARNING OUTCOMES

M2.U8.1 Understand the contributions/challenges
in working with volunteers.This unit aims to list the
key issues to be aware of in daily work with volunteers

DIDACTIC METHODOLOGY

Group work

RELEVANCE

ESSENTIAL

0,130
RELEVANT
WEIGHT

ECVET POINTS

2,0

0,130

RELEVANT
WEIGHT

ECVET POINTS

2,0

0,130

UNIT 9: Understanding Volunteers needs
LEARNING OUTCOMES

M2.U9.1 Understanding why people volunteer and
making sure the community garden can offer volunteers a variety of experiences

0,130
DIDACTIC METHODOLOGY

Group work and creating policies

RELEVANCE

ESSENTIAL

UNIT 10: Recruiting Volunteers

0,520

LEARNING OUTCOMES

DIDACTIC METHODOLOGY

M2.U10.1 Develop a role descriptions to be clear
about what is needed from volunteers and what
skills are needed a volunteer

Group work and
writing

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

ESSENTIAL

2,0

0,130

M2.U10.2 Develop an application for a volunteer or a Group work and
system for volunteering
writing

ESSENTIAL

2,0

0,130

M2.U10.3 Understand best ways and places to advertise for someone

Group work and
writing

ESSENTIAL

2,0

0,130

M2.U10.4 Understand how to screen people and how
to select people for certain jobs

Group work and
writing

ESSENTIAL

2,0

0,130

UNIT 11: The induction process for Volunteers
LEARNING OUTCOMES

0,195
DIDACTIC METHODOLOGY

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

M2.U11.1 The learner knows how to get volunteers
Powerpoint presenoff to a good start including creating policies, agree- tation
ments, and an induction programme

ESSENTIAL

2,0

0,130

M2.U11.2 The learner understands how to welcome
volunteers and retain them

IMPORTANT

1,0

0,065
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Handout and group
discussion

MODULE 3
Financial Sustainability
LEARNING HOURS

THEORETICAL

7,5

PRACTICAL

0

ECVET
POINTS

1,070
0,125

UNIT 1: Understanding the Costs of a Garden
LEARNING OUTCOMES

DIDACTIC METHODOLOGY

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

M3.U1.1 The learner understands the differences
between capital and revenue items

Group work

IMPORTANT

1,0

0,065

M3.U1.2 The learner knows the real and often unseen costs of running a scheme

Group work

BASIC

0,5

0,030

M3.U1.3 The learner knows about the possible options for reducing costs

Group work

BASIC

0,5

0,030

0,265

UNIT 2: Creating an action plan for your community garden
LEARNING OUTCOMES

DIDACTIC METHODOLOGY

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

M3.U2.1 Identify the actions that lead to activities
Presentation and
and resources at the community garden to be able to small group work
2
write a simple action
plan

ESSENTIAL

2,0

0,130

M3.U2.2 The learner knows budget planning within Group work
the life the garden project and its influence on longterm partnership building

IMPORTANT

1,0

0,065

M3.U2.3 The learner can identify the different available resources for the sustainability of the project
and understand which ones might be more appropriate for their project

IMPORTANT

1,0

0,065

Group work

0,260

UNIT 3: Garden visit to see how income is brought in-visit
LEARNING OUTCOMES

DIDACTIC METHODOLOGY

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

M3.U3.1 The learner understands the various ways
income can be brought into a project by taling to
staff and volunteers at projects

Peer to peer learning

ESSENTIAL

2,0

0,130

M3.U3.2 The learner understands the importance
of networking and sharing with other gardens to
exchange ideas

Peer to peer learning

ESSENTIAL

2,0

0,130

0,260

UNIT 4: Evaluation as a process
LEARNING OUTCOMES

RELEVANT
WEIGHT

ECVET POINTS

Powerpoint and group ESSENTIAL
work

2,0

0,130

M3.U4.2 Learner will be able to monitor the outputs Powerpoint and group ESSENTIAL
and outcomes of a community garden project
work

2,0

0,130

RELEVANT
WEIGHT

ECVET POINTS

0,5

0,030

M3.U4.1 Learner will be able to identify evaluation
tools and techniques for the garden project

DIDACTIC METHODOLOGY

RELEVANCE

0,030

UNIT 5: Quick evaluation
LEARNING OUTCOMES

M3.U5.1 Learner will understand a quick technique
for getting constructive feedback

DIDACTIC METHODOLOGY

Group participation

RELEVANCE

BASIC
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0,130

UNIT 6: Health Check of an organisation
LEARNING OUTCOMES

DIDACTIC METHODOLOGY

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

M3.U6.1 Learner understands a technique to selfevaluate the health of their project

Group work

IMPORTANT

1,0

0,065

M3.U6.2 Learner is able to self-evaluate their project

Group and individual
work

IMPORTANT

1,0

0,065

All the Learning Techniques developed
for the training arecollected in a Tool-Kit
that represents the second part of this
booklet.
Each Learning Technique in the ToolKit is
described in a chart which includes the
following information:
•
•
•
•
•
•
•
•
•
•

TITLE of the tool
Learning Outcomes it refers to (Mx.
Uy.z)
TOPIC – main training field of the tool
AIM – main purposes/objectives tackled
in relation with the target of GARDEN
ORGANIZERS
OUTCOMES – concrete results that
can be expected using this tool
STEP BY STEP DESCRIPTION –
instruction and materials needed
to implement the tool
ASSESSMENT PROCEDURES – methods/
criteria to assess knowledge, skills and
competences acquired
SUPPORT CONTENT – materials
available to implement the tool
LEARNING OUTCOMES – knowledge,
skills and competences
POINTS

Some Learning Techniques are associated
with only one Learning Outcome whereas
others cover more than one at the same time.
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For Module 1, two extra Learning Techniques
are provided. They are called “Visiting Tools”
and, despite not being formally included
in the training scheme, they still are very
important way to acquire the learning
outcomes of the units they refer to.
It is therefore strongly suggested that
trainers implement also those tools as
part of the training.
An additional section of the Tool-kit is
dedicated to ice-breakers and groupbuilding activities, with some example
of Learning Techniques that can be used
throughout the course. Although those
activities are not strictly part of the training,
using them or other similar activities is
strongly recommended.
Their use can contribute to:
•
•
•
•
•
•

welcome and help people introduce
themselves to the other participants
warm up the conversation among
participants
create a positive, constructive
atmosphere in the group
make people more comfortable to
interact with each other
boost the energy to make the
participation more effective
build unity, teamwork, community,
and improve group dynamics

Support content linked to the different
activities and tools for assessment are
available online on the Gardeniser Online
Platform, following the references mentioned
in the tool descriptions.

Internship
The purpose of the work based internship
within the Gardeniser Training Programme
is to provide an opportunity for a Gardenisertrainee to observe and put into practice
what he/she has learnt during the training
and gain a higher level of knowledge,
skills and competence in the same main
areas addressed during the course. The
internship gives interns a chance to actually
try out what they have learned from the
training course.
The most important element of the
internship is the opportunity of PEER
LEARNING: the Gardeniser-trainee can
spend their internship working side-byside with a Gardeniser-tutor, meaning a
person who actually performs the role
of Gardeniser in a garden and who has
possibly worked in this role long enough
to be able to help the Gardeniser-trainee
in his/her learning process. All 40 hours do
not necessarily need to be spent with the
tutor, but for a good part of these 40 hours
the tutor should be present or available
to support the trainee.

During the internship, the trainees will
have the opportunity to spend some
time in a garden with a Gardeniser-tutor
(peer educator), visiting the garden and
observing how it has been designed, its
features, its structure etc. They will have the
opportunity to talk to/interview gardeners,
volunteers, board members, to prepare/
participate in activities of the garden
(i.e. fundraising campaigns, meetings,
events..) or to study/discuss with the
Gardeniser-tutor documents related to
the garden (internal rules established by
the members/gardeners, volunteering
agreements, budget, lease/agreement
with local authorities, etc..).- time spent in
the garden with a Gardeniser-tutor visiting
the garden and observing how it has been
designed, its features, its structure etc.
For the international internships, the issue
of the language needs to be taken into
account. If the tutor has to accompany the
trainees during the internship, facilitating
the learning, providing presentations,
explanation, support etc., both trainees
and tutor need to have a good level of
English. This means that when looking
for gardens that can host international
trainees, this aspect should be considered
and it might be important to find gardens in
which the people “working” as Gardenisers
are available to spend their time for one
week being a tutor for the trainees and
who speak and understand a high level
of English.

21

INTERNSHIP
LEARNING HOURS

THEORETICAL

0

PRACTICAL

40

ECVET
POINTS

3,75
0,75

UNIT 1: Understanding the Garden
LEARNING OUTCOMES

DIDACTIC METHODOLOGY

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

The trainee visits 3 community gardens and is able
to discuss a variety of gardens and compare the
differences between the three

Work based

ESSENTIAL

2,0

0,375

Understands the importance of consultations and
know how to run a local consultation

Work based

ESSENTIAL

2,0

0,375

1,125

UNIT 2: Working effectively with volunteers
LEARNING OUTCOMES

DIDACTIC METHODOLOGY

RELEVANCE

RELEVANT
WEIGHT

ECVET POINTS

Able to devise an activity in the garden, identifying
different educational and community development
approaches

Work based

ESSENTIAL

2,0

0,375

Can recruit volunteers at a community growing
space and develop role descriptions, an application
or a system for volunteering

Work based

ESSENTIAL

2,0

0,375

Can run an induction process for volunteers

Work based

ESSENTIAL

2,0

0,375

RELEVANT
WEIGHT

ECVET POINTS

1,875

UNIT 3: Financial sustainability
LEARNING OUTCOMES

DIDACTIC METHODOLOGY

RELEVANCE

can devise a budget for the garden

Work based

ESSENTIAL

2,0

0,375

able to Identifying the actions that lead to activities
and resources at the community garden thus learning how to create an action plan

Work based

ESSENTIAL

2,0

0,375

Can work with a project that is bringing in income
identifying challenges and opportunities of funding
the garden through various activities

Work based

ESSENTIAL

2,0

0,375

Can Identifying evaluation tools and techniques used Work based
to run an evaluation session after an event, course
or training session

ESSENTIAL

2,0

0,375

Understanding techniques to self-evaluate the
health of one’s project

ESSENTIAL

2,0

0,375
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Work based

Training hours, ECVET points and structure of the training
The total number of training hours for the
training course ranges from a minimum of
40 hours up to 50 hours including practical
visits to learn from other community/urban
gardens, icebreakers and group-building
activities.
•
•
•
•

Module 1 includes training activities
for 11 hours plus 4 hours of practical
activities (visiting tools).
Module 2 consists of 17 hours and 30
minutes of training activities.
Module 3 is made up of 7 hours and 30
minutes of training activities.
The Icebreakers and group-building
activities proposed have a total duration
of 1 hour and 30 minutes.

The training can be organised as a residential
course, a semi-residential course or run
over a number of weeks.
The total number of training hours for the
internship is 40 hours. The international
internships are organised as 7 consecutive
days - travel days included with activities
for 8 hours per day for 5 days. For the local
internship, the same number of hours could
also be distributed in non-consecutive
days (i.e. 10 hours per week for 4 weeks,
for example during the weekends )

TRAINING COURSE 40-50h
MODULE 1

MODULE 2

MODULE 3

15h 00'

17h 30'

7h 30'

+ Optional activities 10h

7,5 ECVET POINTS

INTERNHIP 40h

ECVET points are awarded only for the mandatory learning activities and the
internship (local or international 1-week work-based experience) and the total
amount of ECVET points that can be obtained participating in the training course
and the internship is 7,5
The creation of Specific Regulation (qualification standard) and the possibility of
obtaining a Certification of the learning outcomes of curricula, according to the
ISO 17024 norm are entrusted to each organisation or body issuing the training,
depending on their status (whether they are a certified qualification body or not)
and on the local legislation in force in each country
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Evaluation
Why evaluate?
Evaluation is crucial for a number of different reasons including.
•
•
•
•

To learn
To motivate
To participate
To change and improve

Learn - The evaluation process gives the opportunity to understand, give value

and draw conclusions from a learning experience. It gives access to new learning
opportunities because while evaluating, not only the actors involved learn to express
how much they improved their knowledge of a particular topic, but they also can
reflect on the impact of the experience on their own lives, share their opinion
with those of the other people involved, debate about different interpretations,
or outcomes that might raise during the process. When evaluation and learning
take place at the same time, the people involved create, discern, imagine, analyse,
contrast, elaborate answers, formulate questions, come up with questions and
search for other sources.

Motivate - The evaluation process should be aimed at encouraging evolution,

improvement, change, and all factors that ultimately foster people’s motivation. To
obtain this result, particular attention needs to be put in developing a method that
can be perceived from the participants as constructive, rather than “selecting” or
“excluding”, especially in formal education. The attitude of the people involved, as
well as the atmosphere in which the evaluation takes place, also play an important
role in achieving the objective of motivating people through the evaluation process.

Participate - Evaluations is an opportunity for the participants to feel involved, to
give their personal contribution and feedback, or simply to be part of the process.

Change and improve -these two aspects are not just at an “operational level”

(change of methods, tools etc.) but also on a personal level. Evaluation can lead to
changes in people’s attitudes, values, way of thinking, provided that people are open
to change. This openness that can be facilitated by creating a non-judgemental
and constructive atmosphere.
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What is evaluation for
There are of course some “operational objectives” or uses of evaluations. These
objectives can be different according to the kind of learning experience that is
being evaluated. Evaluation has indeed a lot of potential uses.
For a training programme, some possible reasons for an evaluation might be:
•

To determine whether the objectives of the training were achieved.

•

To see how the knowledge and skills learned in the training are put into practice.

•

To assess the results and impacts of the training program.To assess the
effectiveness of the training program.

•

To assess whether the training program was properly implemented.

•

To identify the strengths and weaknesses of the training program.

•

To assess whether the training program was suitable in terms of the training
contents, timing, participants and other aspects.

•

To find problems in the training program and solutions for improvement.
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Tools for evaluating
Evaluation tools for the Gardeniser Pro Training Programme have been developed
at different levels and with different purposes:

•

Specific Learning Activities within the Training Course

Module 3 includes three units (unit 4, unit 5 and unit 6) that address evaluation from
different points of view. Gardenises should be able to evaluate their own projects
and tools and techniques are provided within the training course to ensure that
they acquire the knowledge, skills and competences to do that.

•

Evaluation tools for the Trainers

Gardeniser Trainers are asked to carry out their own evaluation of the training
course at the end of its implementation. An evaluation questionnaire for trainers is
provided on the Gardeniser Online Platform. The evaluation form has been designed
for being used across different countries so it uses a numeric scale to make it easier
to compare results from different languages and cultures. There is also space for
adding anything else the trainers might feel is important to share or highlight
about their experience as Gardeniser Trainers. The use of the same evaluation
tool allows the comparison of results from different Gardeniser training courses
and across different countries and can identify strengths and weaknesses of the
training programme and possible way of improving it.

•

Evaluation tools for the Gardeniser Trainees

Three further evaluation questionnaires have been developed specifically for the
Gardeniser Trainees to evaluate training contents, impact, effectiveness, results
of the training etc.
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•

The first one is an an evaluation form of the Gardeniser Training Course that
Gardeniser Trainers should submit to the participants the first day of training
before any other learning activity starts.

•

An evaluation form of the Gardeniser Training Course that should be submitted
to the Gardeniser Trainees the last day of training after the last learning activity
is concluded.

•

An evaluation form for the internship to be completed by the Gardeniser Trainees
at the end of the internship.

For most of the evaluation a numeric scale has been used to make it easier to
compare results from different languages and cultures.
Specific assessments tools have also been developed following the ECVET guidelines.
The assessment method of GARDENISERS‟ competencies includes theoretical
examinations for the assessment of knowledge and practical ones for the assessment
of the skills and abilities. The kind of assessment tools to be used for assessing
each Learning Outcome are specified within each Learning Technique and are
available, together with the support documents on the Gardeniser Online Platform).
They include trainer’s direct observation, quizzes and scenarios of practice work
(simulation of working conditions, using materials, equipment, drawings, personal
protection means etc.) with an expected outcome, which will be used as threshold
for the success or not in the achievement of the learning outcomes.
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Impact analysis – Experimentation results
GARDENISER PRO TRAINING PATHWAY
GENERAL EVALUATION OF THE TRAINING COURSE
Gardeniser Pro training pathway involved 101 participants in total the 5 partner
countries:
21 in the United Kingdom
23 in Italy
19 in France
18 in Germany
20 in Greece
The Gardeniser Pro format was implemented in each of the countries following
the structure developed by the partnership but with the necessary adaptations to
respect the local context and its specific needs, as well as the different backgrounds
of community urban gardens across Europe. This influenced the composition of the
target group in each country and therefore the profiles of the course participants,
providing very interesting views for the analysis , not only in the overall trialling
carried out but also the results in each country.
Significantly the element that differs most and was highlighted by the data collected,
is the specific experience of the participants in the community urban gardens
field in each country.
AVERAGE EXPERIENCE of working in community/urban gardens before the
course: 3 years
◊
◊
◊
◊
◊

AVERAGE EXPERIENCE of the group in UK: 5,3
AVERAGE EXPERIENCE of the group in DE: 4,7
AVERAGE EXPERIENCE of the group in IT: 4,0
AVERAGE EXPERIENCE of the group in FR: 0,9
AVERAGE EXPERIENCE of the group in GR: 0,2

It is well known that community urban gardens have a long tradition in the UK. In
contrast, we note the participants from Greece were people with a strong interest
in the field, but a lack of specific previous experience. This is because in rural
Crete, where the course was carried out, there isn’t a long tradition of community
urban gardens. In Greece the course was attended by those who wanted to get
trained for the role of the "Gardeniser". Inother countries, the course was a tool for
expanding the knowledge that the participants had already gained in the field and
exploring new ideas in order to complete their specific skills framework. They used
the Gardeniser Pro course and path for the recognition of a role that they actually
already fulfilled and the Gardeniser pro training enabled them to become more
competent, more structured and professional.
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Despite these initial differences, the training course which was the first of
the two components of the Gardeniser pro pathway, achieved assessments
from participants that ranged between 4 to 6 (on a scale of 6 possible values).
The assessment corresponded to "positive" judgments on all characteristics
attributable to learning such as stimulating (97%) and useful (98%). The structure
of the course was semi-residential and learning was concentrated in a week.
This was considered balanced by 100% of the participants, but it did not fail to
test the participants regarding the intensity of its contents, which lead 62% of
the participants to define the experience as tiring. This feedback can also be
read as "challenging" in the sense of stimulating, even when the participants'
initial experience was high. 43% of the participants pointed out that the pace of
work was sometimes too intense, an element which the consortium of partners
took particularly into account in outlining the guidelines of implementation of
the path for the near future, integrating them in this same publication.

TRAINING COURSE CONTENT
Self-assessment of participants' learning outcomes
The conclusions were very interesting and the report on the infographics
shows the impact of the course on the learning of the participants in each
country. The following images highlight, on a scale from 1 to 6: in orange the
average value of the skills that the participants thought they had before the
course and, in green, the average value of the skills they believed they had
achieved after the course, in each of the modules of the training course.

GRAPHIC LEGEND:
M1: Understanding and creating a community garden

CONTENT – how do you evaluate your…
M1.A Understanding of the main characteristics of a shared community garden
M1.B. Negotiation and mediation skills
M1.C. Ability to identify the key factors when finding potential sites for a community garden
M1.D Ability to design an urban/ community garden

M2: Working Effectively with staff and volunteers

M2.A Level of awareness of the skills required to be a Gardeniser
M2.B Knowledge about rules and policies in the garden
M2.C Ability to identify a range of activities that can be carried out in a garden
M2.D Understanding of the different roles people can undertake in a garden
M2.E Knowledge of how to plan and what and when to plant
M2.F Understanding the needs of people with disabilities who will use the garden
M2.G Level of awareness of the benefits of being outdoors for people with support needs
M2.H Ability to value the contribution and embrace the challenge of working with volunteers
M2.I Ability to attract, screen, select, engage and train volunteers in the garden

M3. Financial Sustainability

M3.A Capacity to create an action plan and source income for the garden
M3.B Capacity of identifying why, what, when and how to evaluate and to collect feedback
M3.C Understanding techniques to self-evaluate the health of a project
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UNITED KINGDOM

Before TC
Increase After TC

GERMANY

Before TC
Increase After TC
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ITALY

Before TC
Increase After TC

FRANCE

Before TC
Increase After TC
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GREECE

Before TC
Increase After TC

The infographics highlight how the training format is flexible enough to
accommodate the different needs of the participants and allowsan increase
in skills on all modules, as can be seen from the added value represented by
the green area. The fact that the initial skills are already high as in the United
Kingdom, underlines how the exchange of information in the group and peerto-peer learning are important components of the course. Even when the
ability to estimate one's competence on community urban gardens and their
functioning is lower, due to the lack of real experience, as in the case of the Greek
group, the perceived impact on one's own learning is still higher. Gardeniser
pro is closely linked to local conditions and situations. The diversity obtained
in the 5 partner countries is very relevant and confirms the most optimistic
expectations in terms of its flexibility during the delivery of the training..
In general, the analysis of the results shows respectively that:
•
•
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in the perception of their absolute competence, expressed on a scale of
values from 1 to 6, the participants declare average improvements of +34% (of
almost 2 points).
in the perception of their relative competence, or how much the level of
competence has varied between that registered before the course and that
registered after the course, the participants have perceived on average almost
a doubling of their level of preparation (average increase of +79%)

In the module 1 (area of competence M1: "Understanding and creating a shared
urban garden") there is an average increase in one's level of preparation of
+83%, with peaks of 130% in France.
In module 2 (area of competence M2: "Working effectively with staff and
volunteers") there is an average increase in one's level of preparation of +74%,
with peaks of 112% in France and 92% in Italy.
In module 3 (area of competence M3: "Sustainability") there is an average
increase in one's level of preparation of +79%, with peaks of 124% in France and
82% in Italy.
The consortium of partners therefore concluded that the profile of the
participant, able to derive greater benefit from the training course in terms of
increased skills must have more than +1 year of direct experience in shared
urban gardens, and also have the necessary tools to be able to properly
evaluate and benefit from the training.

GENERAL EVALUATION OF THE INTERNSHIP
All participants in the Gardeniser Pro training course had the opportunity,
to complete their training by ,carrying out a 40-hour internship in an urban
garden in their country or abroad. Each country had the opportunity to send 8
participants as interns abroad, selected from the group of trainees andbased
on their language skills and availability to leave their country for 7 days. Of the
101 participants in the training course 87 carried out the internship. There was
a reduction rate of 14% for various reasons including organisational problems
with respect to work and family. Other participants realised during the training
the complexity of the role of the Gardeniser and no longer found it possible to
pursue it in their personal path.
Italy:
8 participants completed their internship abroad (2 in France, 2 in the United Kingdom, 2 in
Germany, 2 in Greece)
14 participants carried out their local internship in various urban gardens
United Kingdom:
8 participants completed their internship abroad (2 in France, 2 in Italy, 2 in Germany, 2 in Greece)
9 participants carried out their local internship in various urban gardens
Germany:
6 participants completed their internship abroad (2 in Italy, 2 in UK, 2 in Greece)
6 participants carried out their local internship in various urban gardens
France:
8 participants completed their internship abroad (2 in the United Kingdom, 2 in Italy, 2 in
Germany, 2 in Greece)
11 participants carried out their local internship in various urban gardens (2 of these have chosen
to do it both locally and abroad)
Greece:
8 participants completed their internship abroad (2 in Italy, 4 in Germany, 2 in UK)
11 participants carried out their local internship in various urban gardens
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INTERNSHIP CONTENT
Self-assessment of participants' learning outcomes
In general, in all countries we noted that most of the assessments ranged from
4 to 6 which corresponded to positive judgements, on all the characteristics
assessed. For an analysis of the aggregated data at global level of the 5 countries,
there is an analysis of the assessments in two subgroups: those who did the
internship abroad and those who did it locally.
By comparing these 2 sets and analysing the portion of assessments which were
more positive (and therefore the total percentage of those who answered 4 to
6 on each specific assessment), we note that while the internship abroad was
"stimulating" (97.4% of evaluations from 4 to 6) and "balanced" for 84.2%, the
local internship was considered "manageable" (95.7% of evaluations between 4
and 6) and "comprehensive" for 93.3%.
This difference is in part what was expected, as the characteristics of the internship
abroad is that, in addition to exercising their skills in the specific field, it requires
a greater personal effort for everything related to living an all-encompassing
experience at 360° in another country, having to adapt to a different language and
different organisational and cultural systems. Therefore, while at an international
level there is a more powerful impact in stimulating more aspects of the person,
at local level the assessments focused more on the aspect of practicality and real
life experiences of the internship. In fact, the internship at local level was able,
in the same number of hours, to focus more on the technical aspects, thanks of
course also to the greater fluency of the language.
GLOBAL- Learning Outcomes Internships ABROAD

GLOBAL- Learning Outcomes LOCAL Internships

A: Your understanding of the different types of community managed spaces in the Country you have visited
B: Your involvement in running a local consultation at the garden
C: Your involvement in devising an activity in the garden
D: Your understanding of the different roles undertaking different functions at the garden
E: Your understanding of ways of attracting, recruiting and retaining volunteers at the garden/s
F: Your understanding of costs listed in the budget of the community garden/s
G: Your understanding of the different strategic resources mobilized for the sustainability of the project
H: Your understanding of the different sources of income in the garden/s
I: Your understanding of tools and techniques employed to evaluate events and trainings
J: Your understanding of ways, purpose and timings of self-evaluation of the project

On a scale of 1 (low) to 6 (high) on each specific competence, the average
learning outcomes with respect to each competence were remarkable, the
average score on all competences in the internship at the local level is 4.8,
while for the participants in internships abroad is 4.5.
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IMPACT OF GARDENISER PRO PATHWAY
“In your perception, to what extent the pathway has contributed to:”
The infographic below shows how the participants assessed the impact of the
learning which was gained through the training course and in the internship,
both on a personal and community level. Here again participants were asked
to rate from 1 (low) to 6 (high) a series of possible impacts of the course.
From the aggregate data, shown in the graph below in the form of an aggregate
average of the score attributed to each question, it emerges that the most
significant effects that the participants found in all 5 countries, was especially
high on the professional sphere. We can note, in fact, that the highest average
scores are attributed to: "Enhance the process of peer to peer learning" (91.4%
from 1 to 6 - average score 5.5), with some important peaks, for example in
the United Kingdom where 100% of the participants gave a score between 5
and 6 and in Italy where 95.7% gave a score between 5 and 6; “Acknowledge
the benefits of the urban/community garden for the whole community”
(87,6% – average score 5,3), “Help to identify the keys to success in an urban/
community garden” (87,3% – average score 5,2).
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As further confirmation of what was previously reported, a great value of the
pathway structured as such, was the experience brought by the participants
themselves and their personal contribution. The pathway was a source
of exchange, enrichment, and the strengthening of skills. In fact, within
eachGardeniser training course, the participants were closely bound by their
experience with each other in shared urban gardens and with their diversified
professional backgrounds (agronomists, environmentalists, educators,
architects, , psychologists, sociologists, garden enthusiasts, etc.) This diversity
of skills and experience are the same kinds of characteristics/competencies
required for the Gardeniser who stands out as undertaking a multifaceted
role. . The sharing of knowledge between trainees becomes a fundamental
element both for a professional career and for the development of successful
experiences in shared urban gardens and of local networks in one's community.
By analysing the impact of the internship and distinguishing the two groups
according to whether the internship was carried out locally or internationally,
we can see how this is an essential tool to strengthen the impact, as shown in
the following infographics:

GLOBAL- Impact of Gardeniser Local Internships

Internships at local level
83,7%: Motivate you to undertake the Gardeniser role
80,8%: Encourage peer to peer learning
81,9%: Help in identifying the keys to success of an urban/community garden
83,0%: Acknowledge the benefits of self-production and healthy eating
on the community
85,9%: Acknowledge the benefits of urban gardening on the
environment

GLOBAL- Impact of Gardeniser Internships Abroad

Internships abroad
92,5%: Motivate you to undertake the Gardeniser role
86,8%: Encourage peer to peer learning
85,1%: Help in identifying the keys to success of an urban/community garden
85,5%: Acknowledge the benefits of self-production and healthy eating
on the community
92,3%: Acknowledge the benefits of urban gardening on the environment
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CONCLUSIONS – TRAINERS’ ASSESSMENTS
The Gardeniser Pro pathway has brought added value to the entire sphere of
shared urban gardens in the countries involved. The strongest input was on the
creation of a local and national network that did not exist before, as the tendency
within the gardens was to “stick to their own garden”, while participation in the
pathway gave Gardenisers the opportunity to feel they are members of a wider
community.

“Creating networks of community gardeners will strengthen the
impact when Gardenisers shape policy and procedures in their garden,
in their local areas and countries, including when communicating
with policy makers. Feeling part of something gives a huge boost of
confidence.”
Amber Alferoff, UK trainer
The Gardeniser Pro pathway had a significant impact on the professional
development of the participants. Most of them were able to invest in the
development of their specific competencies to apply in their urban garden. The
course was also an excellent tool to bring out those who could become trainers
of Gardenisers, people on whom to invest through future training courses both
at the local and European level.

“Gardenisers feel invested in a more central role within the civil society
and in the safeguarding the environmentt and no longer describe
themselves only as "gardeners". The pathway has contributed to their
professional development and made them more capable of guiding and
increasing the quality of the functioning of their community gardens.”
Andrea Messori, Italian trainer
As proof that the world of community urban gardens incorporates innovation
extremely quickly, the first successfuly licensed Gardenisers have already been
registered. In the UK, one of the learners, shortly after the course was completed.

“has already got a better job through this training and is calling herself
in her title a Gardeniser.”
Heidi Seary, UK trainer
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PART 2
GARDENISER PRO
TRAINING KIT
LEARNING TECHNIQUES
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MODULE 1
UNDERSTANDING AND CREATING THE COMMUNITY GARDEN
(HISTORY, TYPES, DESIGN, VARIETY)
Developing a community garden project starts with a shared understanding
of what a community garden can look like.
The community garden has been a significant outdoor space throughout
Europe and is connected with the local community taking its direction from
the cultural, social and economic context it is situated in.
Module 1 builds on a shared knowledge and understanding of the community
garden. The units within the module look at: The concept, the history of
community gardens, the different models of community gardens, its values,
how we get the community to work in and support the garden and the
garden’s mission and philosophy. 		
Some of the main outcomes envisaged through this training unit are:
• Assuring a qualitative understanding of the community garden idea
• Learning f rom previous community gardens and their experiences
• Evaluating and understanding our communities and how they operate.
Training Module 1 contains 4 units with 10 learning tools ranging from
presentations, discussions, exercises, individual and group work and group
building, garden visits, and study cases.
Module 1 has an overall duration of around 22,5 hours.

10 TOOLS

22H 30'

1,065 ECVET POINTS
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TITLE of the tool

M1.U1.1

What is a Community garden?
TOPIC – main training field of the tool

DURATION

Understanding the concept of shared/community gardens

Approx. 1h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•
•
•

Look at a variety of gardens and discuss the pros and cons of these gardens
Look at what types already exist and look at the characteristics that unite them despite the fact that there
are many different types.
Brainstorming session allows delegates to discuss their thoughts

OUTCOMES – concrete results that can be expected using this tool
A better understanding of what types of garden exist and which one might be the most suitable for the trainees’ projects.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
- Collective Discussion about what the trainees think a community garden is to explore the different concepts
and ideas and think together through the available options and the suitability of different types of gardens.
We will do this using brainstorming of all trainees and a PowerPoint presentation with different types of
garden illustrate with examples from real gardens. We will then go back to our original list of ideas and
re-assess with new input from case studies and discussion.
-1-Brainstorm of ideas from participants and Group Work: (40mins)
• What is a community garden?
• What do you want it to achieve?
-2- PowerPoint presentation of case studies “differentmodels” (15mins)
-3- Final discussion on what a community garden is and the different forms this could take. 10-15mins.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides and handouts –
• differentmodels.pdf
• pictures of gardens.pdf
• What is a community garden.ppt

LEARNING OUTCOMES

POINTS

Knowledge
Understand the concept of shared community garden
Understand the different kinds of outcomes a community garden can achieve
Be aware of the different types of gardens
Skills
Illustrate the main characteristics of a shared community garden
Feel more confident in dealing with funders and authorities regarding the
garden project
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0,130
0,13

TITLE of the tool

M1.U1.2

History of Community Garden movement
TOPIC – main training field of the tool

DURATION

Group research and presentation of the history
of the community garden

Up to 30 minutes

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

Aim to help participants to gain an understanding of the history of Community Gardens in their own
context.

OUTCOMES – concrete results that can be expected using this tool
Participants will create a poster or presentation about the history of Community Gardens, which will enable them to gain and share knowledge.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
The participants should be split into 3 or 4 groups and each given some information about a particular
aspect of Community Garden History (for example an era or location).
The groups are each given 15 minutes to read the information, and then 15 minutes to create a poster or
presentation to present the main points of the information they were given, to the rest of the group.
Groups are then given 5-10 minutes each to present the information to the rest of the participants. This
should mean that all groups will get an overview of garden history and have some in depth knowledge
about their own section.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
• History of community gardens in the UK.doc
Will need concise information about the history of Community Gardens in the context of each country.

LEARNING OUTCOMES

POINTS

Knowledge
Acquire knowledge on the historical development of the urban gardens at
national/European level
Skills
Illustrate the evolution of shared community
gardens at national/European level
Competences

0,030

Read and understand information and to present it to
others (Communication skills)
Work in a group (Social competence)

0,03
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TITLE of the tool

M1.U1.3

Pyramid of Values of a
community garden
TOPIC – main training field of the tool

DURATION

Common values behind a community garden

45’

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

This tool aims to create awareness about common values behind shared gardens based on their history
at European and at national level

OUTCOMES – concrete results that can be expected using this tool
To understand the importance of values

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
1. Prepare the worksheet “Pyramid of Values”

2. Distribute the trainees in 3 working groups (e.g., start counting 1,2 and 3 and ask to people with
number 1, 2 and 3 stay together)
3. Ask to each group to think in possible values and list them based on their importance
4. Presentation of each pyramid by each group
5. List in the flipchart the common values identified by the three groups
ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Handout
•
Pyramid of values.doc

LEARNING OUTCOMES

POINTS

Knowledge
Acquire knowledge on the historical development of the urban gardens at
national/European level
Understand the different representations that people can have of a garden
Understand the diversity of gardens possible
Skills
Recognise the need to create a shared understanding
of the concept of community garden
Competences
Acquire specific vocabulary in the field of urban
community gardens (Communication in the mother
tongue)
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0,130

0,13

TITLE of the tool

M1.U1.4

Consulting the Community
TOPIC – main training field of the tool

DURATION

Consulting the Community, engaging the
Around 1h
users
Exploring what people are looking for in a community garden; why they join one and what they
expect to get from their involvement.

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
In the UK, community gardens are normally set up to provide for the needs of the local community, the
users of the gardens are the local people and they get involved for different reasons and with different
aims, so for a community garden to be successful is vital to understand what its purpose is and what the
users want from it. To that end, we always recommend the garden organisers to go through a process of
community consultation in order to find out what the local people want and how they may use the garden.

OUTCOMES – concrete results that can be expected using this tool
Organisers will explore ways to engage the community.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
10mins- Presentation on Consulting with the Community/users: why we need to do it and how to do it. Look
at different options for gathering thoughts from local people and possible tools for consulation.
10 mins Planning & holding a Public Meeting- facilitator and participants look at what should the public
meeting do and what needs to cover.
10 mins group exercise where participants are asked to in groups of 3 or 4 think on what they could do to
make sure the public meeting was a disaster.
5-10 mins- we gather all thoughts from the groups and use these to invert the ideas so we get all the ingredients for a really good public meeting.
20mins -Discussion on Engaging the community -Small group workThe participants are handed in a document with various Case studies of potential new community gardens
in various areas with different characteristics (different population ethnic backgrounds; school nearby;
poor neighbourhood, university area, food dessert zone, etc) and they are asked to decide how this group
can best engage with its community and what the different uses of the gardens are likely to be. These get
discussed in groups and then feedback to group.
10 mins- Final thoughts and further resources
Facilitator will summarise the learnings of the day and will point participants to more in depth information
for various tools to us ein engaging and consulting with the community and users of the garden.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Scenario of practice work, trainer’s direct observation
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SUPPORT CONTENT – materials available to implement the tool
Slides and handouts –
• Case study of a new group.doc
• community engagement.doc
• Engaging your local community powerpoint.ppt
• Engagingcommunity.pdf
• Facilitation_tools.pdf
• Public meeting.pdf

LEARNING OUTCOMES

POINTS

Knowledge
Understand the different kinds of outcomes a community garden can achieve
Be acquainted with the different types of stakeholders that a community garden may have and how to engage with them effectively
Understand the importance of ownership within a shared community garden
Skills
Organize a public meeting to consult with the local
population about the creation and use of the garden
(community consultation skills)
Competences
Communicate and collaborate with different types
of stakeholders of the community garden (Social
competence)
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0,130

0,13

TITLE of the tool

VISITING TOOL (M1 UNIT 1)

Community Garden Visit
TOPIC – main training field of the tool

DURATION

Visit

3h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

Provides the trainee with a physical example of what a community garden is. The case study consists of
visiting a garden and talking to staff and volunteers working in the garden in order to understand how
the community garden operates.

OUTCOMES – concrete results that can be expected using this tool
•
•
•
•

To take part in activities and provide trainees with some ideas for their own community gardens to use
later on.
To understand and question the volunteers from the garden to give them an idea of the future of their
project.
To gather research on what a successful community garden looks like
To develop relationships with experienced people in other community gardens.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
Bring the participants to a community garden.
Let them take part in an organised activity at the garden.
Organize a meeting with the Gardeniser of the community garden.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
No support content available for this tool

LEARNING OUTCOMES

POINTS

Knowledge
Understand the personal relationship between the individual and the garden,
between the gardeners and the land
Be acquainted with the needs of gardeners
Understand that different groups and different people of the community
have different needs and interests regarding the community garden
Understand the dynamics of the relationship between the gardeners and the
Gardeniser and the difference between the two roles
Understand the different kinds of outcomes a community garden can achieve
Understand the importance of ownership within a shared community garden
Appreciate the need to have a frame of guidelines within a community garden
Competences
Use a method like visit in an urban garden to study the community garden
dynamics (Learning to learn)
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M1.U2.1

TITLE of the tool
Learn way to engage with potential partners who can support your project.
TOPIC – main training field of the tool

DURATION

Simulation of a community garden meeting

1h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•
•

To be able to create the conditions which enable people to participate
To understand that a garden organiser has a responsibility to bring the group together to make decisions.

OUTCOMES – concrete results that can be expected using this tool
Participants will learn techniques for:
• Managing a meeting in an effective and respectful way
• Managing conflict during a meeting;
• Encouraging dialogue and helping the group to make decisions
• Understand the role of the facilitator and the time manager
• Understand group dynamics.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
Method used in the workshop: GROUP WORK
It will outline an issue on which it is necessary to take a decision about the garden ( this could be about what
to grow, how to grow, how vegetables are distributed etc)
The trainer will explain how the discussion will run and the rules for making groups decisions.
Two of the participants will be chosen as facilitator (eg. the trainer) and as time manager (eg. one of the
participants).

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Scenario of practice work, trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
•

Managing a meeting.doc

LEARNING OUTCOMES

POINTS

Knowledge
Understand group dynamics
Learn techniques of communication and conflict management during a
meeting
Learn the basis of ecological communication for conflict management
Competences
Create the conditions for the participation of the people (Social competence)
Manage group dynamics (Social competence)

46

0,065
0,06

TITLE of the tool
Be familiar with the method of guided
mediation
TOPIC – main training field of the tool
What are the different types of behavior and
personalities of people and how can we better
understand them when delivering training?

M1.U2.2-3
DURATION
45’

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

This tool aims to analyse the different ways that people behave in a social setting.

OUTCOMES – concrete results that can be expected using this tool
•

To understand the basis of teaching skills and interaction dynamics with learners.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
1. Ask for a volunteer (among the trainees) to leave the room;
2. Distribute some “roles” (as suggested bellow) to the other trainees in the room; each one will play/act
according to the distributed “role/character”;
3. Ask the volunteer to act as “trainer/”garden organiser” for a maximum of 20 minutes, simulating a garden learning activity, with the following objectives:
a. Make an individual/personal presentation to the group;
b. Collect the group's expectations towards a specific garden content;
c. Present the main objectives of this garden learning session
CONCLUSION OF THE ACTIVITY:
At the end of the role play, the group analyses the different behaviours observed, followed by a short debate
considering the following points: 1,Types of behaviours that were observed; 2,The most appropriate attitudes
to cope with these behaviours; 3, Approach of the “trainer/”garden organiser”, towards the group;
TYPES OF ROLES/ BEHAVIOURS TO DISTRIBUTE TO THE TRAINEES:
•
•
•
•
•
•
•

"The Encourager": promotes the contribution of others; always gives positive feedback; is empathic and
comprehensive; accepts other points of view, ideas and suggestions.
"The Humanizing": Is a mediator in discussions; helps on conflict-resolution; uses humour as a strategy
"The One Who Gives Up”: easily “gives-up” on her/his own opinion or position in debate situations; uses
self-control in order to maintain harmony; agrees on “compromise solutions” with the rest of the group
"The Dispatcher": tries to keep opened the communication channels; encourages or facilitates the participation of other
"The Blocker": tends to be negative and stubbornly resistant; disagrees and opposes without any reason;
seeks to maintain or return to a question that the group has already passed or rejected
"The Aggressor": expresses disapproval by the values, actions and/or feelings of the other; attacks and is
aggressive towards others; uses aggressive comments or jokes; shows envy behaviour towards the others
"The Funny/Clown": displays a behaviour as if was on a “holiday” and demonstrates lack of involvement
with the group through carelessness, cynicism and jokes

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Scenario of practice work, trainer’s direct observation.

SUPPORT CONTENT – materials available to implement the tool
No support content available for this tool
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LEARNING OUTCOMES

POINTS

Knowledge
Understand group dynamics
Learn techniques of communication and conflict management during a
meeting
Learn the basis of ecological communication for conflict management
Competences
Create the conditions for the participation of the people (Social competence)
Manage group dynamics (Social competence)

TITLE of the tool

VISITING TOOL (M1 UNIT 2)

Discussion with a Gardeniser
TOPIC – main training field of the tool

0,065
0,06

DURATION

Getting to know one community garden and its 2h
Gardeniser

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

Consolidates the results of the group work before

OUTCOMES – concrete results that can be expected using this tool
•
•

Open questions can be answered
Learning about why the garden looks the way it does and the types of volunteers who work in the garden

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
An expert ( Gardeniser) of one community garden project talks about his/her garden, maybe shows pictures
or the trainees visit the project with a focus on the process of how the garden was started and why. Participants can ask questions.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
•

No support content available for this tool

LEARNING OUTCOMES
Knowledge
Be acquainted with a Gardeniser in another garden
Understand the educational role of a community garden
Attain an insight on a different case study stories
Be acquainted with different group dynamics
Skills
Understand the situation of a garden and identify the actions that lead to a
current state of the garden
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POINTS

TITLE of the tool
Learn about the factors to consider
when identifying a suitable site
TOPIC – main training field of the tool
Access to land and negotiating legal agreements

M1.U3.1-3
DURATION
4h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•
•

Learning from professionals from the Community Land Advisory Service which have extensive experience
on land leases and agreements.
Good for trainees to hear a real case study from an existing community garden.

OUTCOMES – concrete results that can be expected using this tool
•

Templates of head of terms, leases and licenses.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
9.30 – Looking for a site
Identifying potential sources of land
10.00 – Making sure your site is suitable: factors to consider
11.00 – Talk from Community Garden (case study)
11.20 – Refreshment break
11.30 – CLAS leases & licences training: find the right agreement
12.00 – CLAS leases & licences training: Head of terms
12.30 – Q&A
12-45 – Evaluation of day and group discussion.
13.00 – Close

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Quiz, trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides and handouts –
• Case Studies Agreement type flow chart.pdf
• Findingasite.pdf
• Flow chart for Lease Agreement Type,pdf
• Hael Community Garden Heads of Terms Scenario.pdf
• how to complete your lease requirements template.pdf
• howtoapproachlocalauthority.pdf
• leaserequirementstemplate.pdf
• Leases and Licences Powerpoint with photos.ppt
• Modelconstitution.pdf
• Negotiateforsite.pdf
• Whatlandownerswant.pdf
• Quiz.doc

LEARNING OUTCOMES

POINTS

Knowledge
Learn about what factors to consider when identifying a suitable site
Learn about available land leases possibilities, terms and agreements
Learn about how to approach/negotiate with a landowner
Skills
Identify suitable sources of land

0,065
0,06
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TITLE of the tool

M1.U4.1-7

Garden Design
TOPIC – main training field of the tool

DURATION

Designing the community garden

2 HOURS

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

Understanding how a shared garden looks and works and be accessible

OUTCOMES – concrete results that can be expected using this tool
•
•

3D Garden map created by trainees.
Practical skills on garden design.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
Practical exercise using pictures of different elements witch could be in a shared garden (pond, children
playing equipment, firepit, ….) and why they choose this elements (the benefits and the problems related to
this)
- Presentation about a site (problems and advantages of a land)
- Practical site work outside : How to measure the land and the aspect of shades, soil
In small group, they create a garden on a big paper map in 3 D (craft materials….photos…) during 3hours
They present to the group each garden and the reasons they choose the different elements
- Do you have target groups you want to work with?
-Who will use the garden and what will they need?
-What activites do you want to do in the garden?
Designing the Garden – Influencing Factors and Site Survey
• What will your groups want to grow – high yield v. high value, staples, exotics, fruit etc.
• Different gardening methods, organic, permaculture, Forest Garden etc
• What is the skill level of your volunteers and how much work will they want to do?
• Aspect, soil, water, rotation
Group Exercise – discuss in groups what impact this will have on design - mindmap
Break
Practical Design
• Learn how to accurately measure your site and draw a scale plan
• Use different materials to create a garden design
Group Exercise – Measuring, scale drawings and using different materials to design a community garden.
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ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides and handouts –
1 - Community in your garden questionnaire.pdf
2 - Designing your community garden.pdf
3 - Different farming and gardening systems.pdf
5 – kidsonplot.pdf
10 – sitefeatureschecklist.pdf
Case Studies.pdf
Designing for Access.doc
Handout page 1-2nd.doc
Things to put in your Garden.doc
WORKSHEET Microclimate.doc

LEARNING OUTCOMES

POINTS

Knowledge
Understand the role of evaluation within the garden project (Self-evaluation
as dimension for action orienteering, External assessment and recognition,
Evaluation of impact)
Be acquainted with different tools and techniques of evaluation

0,280

Skills
Identify evaluation tools and techniques for the garden project
Competences
Monitor the garden project evolution through the use of different evaluation tools and techniques (Sense of initiative and entrepreneurship)

0,28
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MODULE 2
WORKING EFFECTIVELY WITH STAFF AND VOLUNTEERS
Staff and Volunteers are essential in order to keep the community garden
running smoothly. Recruiting and then retaining staff and volunteers is
absolutely vital to keep the garden full of people working in the garden who
help out week after week. In this section we will look at:
•
•
•
•
•
•
•
•
•
•
•

Assessing and explaining why people volunteer
What are the contributions and challenges of working with volunteers
Recruiting and retaining volunteers
Looking at a Draft a volunteer policy for your organisation
Implementing
good volunteer recruitment practices within your
organisation
Develop and implement an induction process for people volunteering
with your organisation
Access information on Health & Safety and other areas of legislation
relevant to volunteer working and working safely
Manage your volunteers in ways that enable them to use their knowledge,
skills and experience to enhance the work of your organisation.
Role and function of a Gardeniser
Good training techniques and understanding group dynamics
Getting the community involved and facilitating a community consultation
meeting

Module 2 has11 units and 12 learning tools covering 17.5 hours

12 TOOLS
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17H 30'

1,615 ECVET POINTS

TITLE of the tool

M2.U1.1

Job description for Gardeniser
TOPIC – main training field of the tool

DURATION

Discuss tasks and roles of a
gardener organizer.
Think through the different skills and competences needed.

Apprx. 2h 30’

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

It is good for the trainees to have an in-depth look at what the role of garden organizer involves and
gain a detailed understanding of the diversity of skills needed and the variety of functions that they
would need to fulfil. It is particularly good to discuss this with others as well as to be able to hear from
the staff facilitator who is familiar with how this works in existing community gardens.

OUTCOMES – concrete results that can be expected using this tool
•

A mock official Job Description for Garden Organiser which will list required skills and experience needed as well as a description of job roles and responsibilities. Better understand the role and value of the
Gardeniser and the project they work in.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
1. List of tasks (20 minutes)
Trainer asks all participants to think for 5 minutes on what skills they think are needed to be a Garden Organiser.
On next 5 minutes they all say their answers, while facilitator writes down on flipchart.
Facilitator then goes thru list, notes commonalities and creates some “categories” of skills, grouping all
those relevant under one label, consulting the trainees as s/he goes along.
2. GROUP EXERCISE CGs Aims & Principles (60mins)
2.1) The trainer will break the group up in 3 smaller groups and give each one a page with the real examples
of the official “Aims & Principles” document of a Community Garden as written by themselves.
2.2)Participants in groups are to read the 3 set of “Aims & Principles” and use these to come up with a more
detailed list of skills, competences and experience needed for a Community garden Organiser,as follows:
Look at one case study at a time and;
• read
• highlight relevant words that point at possible skills/competences
• what other skills/competences that are not explicitly mentioned, do you think are needed?
2.3) All the groups look at the 3 cases, group A reports first on case 1, and then any additions from groups B
and C; then group B on case 2 and group C on case 3 (plus additions by others)
3. Specialist Skills
Back to big group and discussion of any other no mentioned/different type of projects/activities (eg. Therapeutic garden-would you expect specific knowledge/skills/competences in this area?) Suppose depends on
project you are recruiting for.
(break)
4. Job Description for a Garden Organiser (60min)
4.1) First, participants will be divided again in smaller groups and given examples of job descriptions for real
advertised jobs as garden organiser. They will be asked to read these adverts and discuss within their group
what they like or don’t like about the advert, how is it described; the information it provides, how clear it is;
do they feel it is a good description; what is not so good about it? how could it be improved?, ETC
4.2) The smaller groups will feedback on their thoughts to the main group, all together discuss issues that
arise
4.3) Smaller groups will then attempt to create their own job description
4.4) Job Descriptions created by groups will be read to all and discuss with trainer
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ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Scenario of practice work, quiz, trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides and handouts
•
•
•
•

Aims and principals of a community garden.doc
Community Garden Coordinator.doc
Community Garden Project Manager.doc
Role-Description-Community-Garden-Support-Worker-volunteer.pdf

LEARNING OUTCOMES

POINTS

Knowledge
Understand the role and functions of the Gardeniser
Understand the knowledge, skills and competences needed for the Gardeniser
role
Be acquainted with the different knowledge, skills and competences needed in
the garden team
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0,030
0,03

TITLE of the tool
The importance of rules and policies in a
community garden
TOPIC – main training field of the tool
Legal frame : focus on security rules inside the
garden

M2.U2.1
DURATION
Around 45 MINUTES

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•
•

Know the security rules that apply to the garden
Know good practices to adopt in the garden about managing security

OUTCOMES – concrete results that can be expected using this tool
•
•

Understand the importance of rules and policies in the community garden
Examples of safety rules and tools for risk assessment

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
The trainer presents safety rules in the garden for the following most common topics in the shared gardens:
pond; drinking water; food; compost; allergies; host school groups; first aid kit; shadow; dry toilets.
The trainer can enhance his presentation with a projection of images illustrating his point, giving concrete
examples from the gardens: examples of design, sample panel of safety instructions, etc. Trainees are encouraged to ask questions and share their own experiences and practices if they have.
During his presentation, the trainer refers, when they exist, to the legal or regulatory provisions to which
students can refer as needed to go further.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides and handouts –
•
•
•
•
•
•
•
•
•

5 ARI guide to Risk Assessments.pdf
ARI_HS_hazardchecklist_2010.pdf
ContaminatedLand1.pdf
General Risk Assessment Form[1].doc
Hazards.doc
Risk Assessment Clay Oven (2).doc
Riskassessmentform.pdf
Riskassessmentformvisits.pdf
safeguarding_checklist.pdf

LEARNING OUTCOMES

POINTS

Knowledge
Understand safety rules that apply to the community garden
Know the existing legal or regulatory provisions that apply to the community
garden
Be aware of the potential risk situations
Understand the internal guidelines documents of the community garden
Skills
Explain internal guidelines/legal regulations to stakeholders

0,065
0,06
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TITLE of the tool

M2.U3.1-2

How to organise activities in the garden
TOPIC – main training field of the tool

DURATION

Community garden visit

3h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

To visit different types of projects so that trainees get a good overview of a variety of activities and techniques that they could employ. Understand various educational and community development approaches

OUTCOMES – concrete results that can be expected using this tool
•
•
•
•

To take part in activities and provide trainees with some ideas for their own community gardens to use
later on.
To understand and question the volunteers from the garden to give them an idea of the future of their
project.
To gather research on what a successful community garden looks like
To develop relationships with experienced people in other community gardens.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
Bring the participants to a community garden.
Let them take part in an organised activities at the garden.
Organize a meeting with the Gardeniser of the community garden to explain their approach.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
No support content available for this tool

LEARNING OUTCOMES

POINTS

Knowledge
Understand various educational and community development approaches
Get an overview of a variety of activities and techniques that could be employed
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0,190

TITLE of the tool
To understand the different roles in a
community garden
TOPIC – main training field of the tool
Identify the different possible roles leading
to good relationships between all volunteers
involved in the running of the community
garden.

M2.U4.1
DURATION
1 HOUR

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•
•
•

Formulate guidelines for the implementation and management of the gardens;
Creation of an internal document that defines the roles and functions;
Identification of responsibilities.

OUTCOMES – concrete results that can be expected using this tool
•
•

Acquisition of the techniques and methods needed to address the issue of the internal organization of
community urban gardens;
Overcoming problems related to organizational aspects.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
1. The trainer, through the photos of gardens considered best practices and does a brainstorming session to
identify roles and functions starting from the participants’ experiences in the field;
2. Participants identify good practices (examples of gardens known by the participants and the trainers)
3. Participants divide in small groups and try to adapt these good practices to understand how such these
roles can have a positive impact on the management of the gardens

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides and handouts –
•
•
•
•

Job descriptions.doc
Role descriptions.pdf
Roles in the Garden.ppt
volunteer policies.pdf

LEARNING OUTCOMES

POINTS

Knowledge
Understand various roles of volunteers in the garden
Understand the internal guidelines documents of the community garden
Be aware of the potential risk situations
Be acquainted with the levels of responsibility of the different stakeholders
in the community garden
Skills
Explain internal guidelines to stakeholders
Competences
Develop a process of sharing the internal regulations to facilitate the project
sustainability by balancing the needs expressed by the various parties involved
(Sense of initiative and entrepreneurship)

0,50
0,5
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TITLE of the tool

M2.U5.1

Seasonal wheel
TOPIC – main training field of the tool

DURATION

When should be the products planted in the
garden?

45'

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

This tool aims to reflect about the seasonal aspects of the products and their growth in the garden

OUTCOMES – concrete results that can be expected using this tool
•

To understand the seasonal aspects of the products and what jobs need doing at certain times of the
year. Useful for planning purposes. How do you decide as a group what you will grow and when?

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
1. Create fours working groups and ask them to choose one of the four seasons: Spring, Summer, Autumn
and Winter
2. Distribute to each group the same sample of illustrations of garden products covering the different
seasons (e.g., vegetables, fruits, flowers, herbs, grains, etc.)
3. Distribute to each group the "seasonal wheel" and ask them to choose the products that should be planted in their season (20 minutes)
4. Each group gives oral presentations
5. Monitor, if the same products were picked for different seasons and give feedback on principles of seasonal nature of products
6. Discuss what kinds of volunteer and staff support will be needed
7. Create an action plan to decide how and when certain jobs will be carried out.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Handout
• yearroundplanning2018.pdf

LEARNING OUTCOMES

POINTS

Knowledge
Learn the basics about organic/biological/ecological/eco-friendly/responsible
gardening
Learn the basics about synergistic garden
Understand the importance of being able to access and to signpost gardeners
to available gardening development opportunities
Learn to consider the seasonal nature of products
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0,130

TITLE of the tool
Working with people with physical disabilities
TOPIC – main training field of the tool

M2.U6.1
DURATION

Understanding the needs of disabled people and Around 1h
meeting those needs.

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•
•

Inside the main domains of competences: activity leading
Having basic understanding of working with disabled people

OUTCOMES – concrete results that can be expected using this tool
•

Document produced all together during the debriefing

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
Take the group to a garden with different kinds of “imagined” disabilities: half the people are “disabled”, and
half are to be “helper”, they can change roles at mid time
Objective Help traineees understand the situation (however partially) of physical disability and take note of
the position the accompanying helper should have.
Example of supports that can be used:
- Wheelchair (can be rented from chemist for one day in France, can be lent by a NGO of disabled)
- Mask to blind the person: (security mask completely blackened with tape)
- Impaired vision: glasses with black tape in the middle to fake peripheral vision, or with a hole at the centre
to fake tubular -Vision (can be done with 3D glasses from movies
Earplugs plus security headset
The visit is to take place during 40 minutes. Work in pairs of “disabled/helper”. Before the visit they must give
attention to what/how they feel as a disabled people or as a helper. The visit can be adapted but the point is
to make people feel how difficult and strange it can be to have a “normal” visit when you are disabled. At the
middle of the visit the people exchange roles. Personal reflection time at the end of the visit they take 10 minutes to write privately all they have feel an noted about the way the visit went. Collective debriefing to share
feelings and talk about the necessity of empathy, the problems you must give attention to (security, access,
how not to “invade” personal autonomy…) when you are a “helper”.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Scenario of practice work, trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Handout
• Gardens for people with disabilities.doc

LEARNING OUTCOMES

POINTS

Knowledge
Understand the need to create in the garden a welcoming environment and
catering for people with special needs
Understand in some way what the challenges are for people with disabilities
Competences
Create the conditions for the participation of the people (Social competence)

0,110
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TITLE of the tool

M2.U7.1

Health and Well Being
TOPIC – main training field of the tool

DURATION

Learn about the benefits of being outdoors and 1h
its effect on health and wellbeing.

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•
•
•

It is very useful for participants to hear firsthand experience from users, volunteers and staff about how
the garden improves their health and well being
Participants can ask questions from presenter about specific issues they are interested in and obtain answers from a real case.
Valuable information and relevant contacts can be gained

OUTCOMES – concrete results that can be expected using this tool
•

A look at case studies where there are clear benefits shown to being outdoors. Presentation which includes a variety of case studies

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
PART1: Case studies of different gardens are presented.
Each case study looks at:
- Benefits of being outdoors
- Wellbeing and how this is affected for different types of people in different settings

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Case studies
Handouts
• benefits-community-growing-health-wellbeing.pdf
• benefits-community-growing-mental-health.pdf_0.pdf
• benefits-community-growing-older-people-dementia (1).pdf
• benefits-community-growing-refugees-and-asylum-seekers.pdf

LEARNING OUTCOMES

POINTS

Knowledge
Understand the needs of different stakeholders
Be acquainted with different types of outcomes for stakeholders
Competences
Identify the different stakeholders (actors and partners) of the community
garden project/territory
Understand how the types of a community garden project strategically integrated in the urban community context
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0,030

TITLE of the tool

M2.U7.3

The emotional side:
Looking after yourself, staff, volunteers
and visitors in the garden
TOPIC – main training field of the tool

DURATION

People management: Supporting ‘emotional
literacy’ so staff, volunteers and visitors stay
engaged in your garden.

3h.

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
Gardens are seen as peaceful health-promoting places. For this reason they attract people who may not be
as peaceful or healthy as they would like. In addition there are other potential stressors, such as the need
to bring in funding. Community Garden Organisers may find themselves in a role where they feel pressure,
stress, fatigue, and emotions they did not expect. The aim of this session is to introduce techniques to help
garden organisers:
• Identify emotions, behaviours and issues in the garden visitors, staff and volunteers
• Be inclusive, creating an environment that helps everyone feel welcome, preventing stress,
• Address stress and burnout and access support. Be realistic about what the garden can and cannot
deliver in terms of caring for people

OUTCOMES – concrete results that can be expected using this tool
•
•
•
•

Be able to communicate the benefits of a resilient workforce to staff and volunteers
Be able to explain how support for all staff and volunteers is vital for service effectiveness
Increased confidence in recognising pressure, stress and anxiety in the garden
Create a work wellness plan

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
1. In groups of five write an emotion down on post-in notes. One per post-it. Place them on the wall all together in negative and positive sections. Discuss the range of emotions we have. Being able to recognize
and name something can make it more manageable E.g. fear, anger, envy, frustration, sadness, joy, happiness, love, excitement. (10 mins)
2. In groups of three discuss our own passions and what brought us to the role. Discuss one negative thing
that has happened or that we feel. One person presents to the group. (20 mins)
3. Continue discussion to include what brings visitors and volunteers to the garden. Discuss issues they
might be facing, such as recovery from drugs & alcohol, or depression, peer pressure, or social anxiety.
(10 mins)
4. Short presentation on research into the rates of mental and physical illness and the benefits of outdoors
and wellbeing. Short discussion (20 mins)
5. Case studies of two gardens – one that can work with people who are formally experiencing the need
for mental health support and one that can help support wellbeing but is not qualified to deliver formal
mental health support. Managing expectations: We are not counsellors or clinicians. Acknowledge what
we are able to do and what we do and don’t have training and/or time for. Discussion. (20 mins)
6. Look at Burnout Quiz Tool. Complete if wanted to reflect on our own experience. Introduce ‘Stress management competency indicator tool.’ Introduce Work Wellness plans. (20 mins)
7. (if time) Active listening exercise. In pairs – Each person faces the opposite side of the room (10 mins). Only
the listeners see the instructions: The talker talks for a minute and the listener listens attentively and
with interest. Then in the second minute they act bored (yawning, glancing away, no eye contact etc).
8. Discussion of what makes us feel comfortable / uncomfortable in a space (e.g. good food, pictures of
people from different cultures, not feeling singled out, not hitting out head on a low ceiling, not using
the wrong terms for disabled people.) (10 mins)
9. In two or three groups, each design an inclusive garden through drawing or collage. Consider lines of
sight, public and private areas, exit points (e.g. not too many), different working areas different working
heights and seats, privacy with plants, plants from different parts of the world. Showcase to the group.
(20 mins)
10. Write on a post-it one change that each person will make as a result of the session. (5 mins)
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ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides and handouts –
• The emotional side.doc
Coloured pens, paper, magazines to create collages.

LEARNING OUTCOMES

POINTS

Knowledge
Understand the role and functions of the garden organiser
Understand the knowledge, skills and competences needed for the garden
organizer role
Be acquainted with the different knowledge, skills and competences needed in
the garden team
Understand the different fields of action of the garden organizer (support
the gardeners; create the conditions for people participation; know the basis
about natural gardening; education)
Competences
Identify the different stakeholders (actors and partners) of the community
garden project/territory
Understand how the types of a community garden project strategically integrated in the urban community context
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0,120

TITLE of the tool
Contributions/challenges in
working with volunteers
TOPIC – main training field of the tool
What are the main contributions and challenges in working with volunteers in a shared
garden?

M2.U8.1
DURATION
1h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

This tool aims to list the key issues to be aware of in daily work with volunteers

OUTCOMES – concrete results that can be expected using this tool
•

To better understand the contributions/challenges in working with volunteers

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
1. Create three working groups
2. Distribute the “ABC” template
A:
B:
C:
D:
E:
F:
G:
H:
I:
J:
K:
L:
M:
N:
O:
P:
Q:
R:
S:
T:
U:
V:
W:
X:
Y:
Z:

3. Ask to each group to list the main contributions/challenges in working with volunteers, using words
starting by the different letters of the alphabet (20 minutes)
4. Oral presentation, letter by letter, asking to each group present what was identified
5. At the end, ask to the group to list the key aspects and list them in the flipchart

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
•

“ABC” template (see above)
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LEARNING OUTCOMES
Knowledge
Understand the need to engage the local community
Understand group dynamics
Learning the basics of conflict management
Skills
Develop a strategy to get people engaged in the garden project
Competences
Create the conditions for the participation of the people (Social competence)
Manage group dynamics (Social competence)
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POINTS

0,130

TITLE of the tool

M2.U9.1

Understanding Volunteers Needs
TOPIC – main training field of the tool

DURATION

Understanding why people volunteer and
making sure the community garden can offer
volunteers a variety of experiences.

1h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

Gives a better understanding of the many needs of volunteers and trying to meet those needs.

OUTCOMES – concrete results that can be expected using this tool
•
•

Good understanding of the needs of volunteers
Creating a useful volunteer policy

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
Have a general discussion about existing volunteers and why people volunteer. What are they looking for at
a community garden?
Look at a variety of volunteer policies
Create a volunteer policy in groups to understand :
- How do volunteers fit into your organisation?
- A tool to show you are ‘ready’ for volunteers
- Commitment and consistency
- A basis for issuing volunteer agreements
- A basis for review and improvement
Decide if the policies:
• cover what is necessary?
• Equal opportunities?
• Fit’ with other policies?
• What do you think about the language, style and format?

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
A variety of volunteer policies
Handouts
• Handout 1- volunteer policies.doc
• volunteer policies.pdf

LEARNING OUTCOMES

POINTS

Knowledge
Identify the qualities and functions of the garden organizer as development
officer (communication, research and sustainability of partnerships, fundraising, project planning, coaching, coordination, etc.)
Learn about tools useful to facilitate the management and the ongoing development of the project
Understand the importance of the garden organizer to build motivation,
assure participation, guide and coordinate the garden team
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Skills
Use tools to facilitate the management and the ongoing development of the
project
Competences
Guide and monitor the ongoing process of community garden development
(Sense of initiative and entrepreneurship)
Aware of tools and opportunities for added-value to the development process
(Learning to learn)

TITLE of the tool

0,130

M2.U10.1-4

Recruiting Volunteers
TOPIC – main training field of the tool

DURATION

Finding volunteers

1h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

Volunteers are vital for the running of the project. This helps develop ways of recruiting volunteers.

OUTCOMES – concrete results that can be expected using this tool
•
•
•
•

Develop a role description so you know what you are looking for ( could be for a treasures, gardener,
marketing specialist etc)
Develop an application for a volunteer or a system for volunteering
Understand best ways and places to advertise for someone
Understand how to screen people and how to slect people for certain jobs

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
What do you want them to do (Role Description)? Group activity to write various role descriptions for the
kinds of volunteers you need. Divide people into small groups and look at descriptions for a treasurer, gardener, communications and
Share the descriptions
Discuss where to advertise and look at various application forms you could use.( Powerpoint)
Discuss Screening and Selecting.
Discuss:
Is the volunteer suitable for the role and / or your client group?
Is the activity suitable for the volunteers and will it meet their expectations
Tools and methods (including rejection policy)
Take up references
Criminal Record Bureau (CRB) Disclosures

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides and handouts –
• Managing Volunteers day 3
• Managing Volunteers powerpoint.ppt
• Managing Volunteers- where to advertise.doc
• Volunteer friendly words.doc
• volunteering_opportunity_reg_form.doc
• VolunteerTeam_application_form.doc
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LEARNING OUTCOMES

POINTS

Knowledge
Identify the qualities and functions of the volunteers
Learn about tools useful to facilitate the management for recruiting
volunteers
Understand the importance of the garden organizer to build motivation,
assure participation, guide and coordinate the volunteers
Skills
Use tools to facilitate the management and the ongoing development of the
project
Competences

0,520

Guide and monitor the ongoing process of community garden development
(Sense of initiative and entrepreneurship)
Aware of tools and opportunities for added-value to the development process
(Learning to learn)
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TITLE of the tool
The induction process for
volunteers
TOPIC – main training field of the tool
How do we make sure we get our volunteers
off to a good start

M2.U11.1-2
DURATION
1h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

If we want to make sure we retain volunteers it is important to make sure they understand how the garden works and its rules and regulations.

OUTCOMES – concrete results that can be expected using this tool
•

Develop a clear policy and structure for welcoming volunteers to the garden.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
Powerpoint on:
-Making volunteers feel welcome
-Covering the details and legalities
-Do’s and don’ts!
-Volunteer policy
-Volunteer agreement
-Practicalities
-welcome session
defining your relationship and way of working

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides
• 20 great ways.ppt
• Powerpoint.ppt

LEARNING OUTCOMES

POINTS

Knowledge
Be acquainted with what is expected from a volunteer
Understanding policies and procedures
How to welcome volunteers and retain them
Skills
Developing a policy
Identify the different available resources available
Competences
Manage the sustainability of the garden project through its people (Sense of
initiative and entrepreneurs)
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0,190

MODULE 3
FINANCIAL SUSTAINABILITY
To ensure that the garden project is developed sustainably and to ensure that
income comes in for years to come it is crucial to look at how the garden can
become financially sustainable. Module 3 introduces elements regarding
the longevity of the community garden in these main areas:
•
•
•
•
•

Sustainable development
Evaluation and Monitoring
Understanding the costs of a community garden
Creating an action plan
Health check of an organisation

This module offers participants technical skills on budget management as
well as an understanding on the sustainable development of the community
garden within the local community.
Module 3 contains 6 units and 7 learning tools of an overall duration of 7,5
hours

7 TOOLS

7H 30'

1,070 ECVET POINTS
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TITLE of the tool

M3.U1.1-3

Understanding the Costs of a
Garden
TOPIC – main training field of the tool

DURATION

Financial sustainability

Around 1h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

Good to learn by using sample budgets and have the option to practice with one

OUTCOMES – concrete results that can be expected using this tool
•
•
•

Understanding the differences between capital and revenue items
Understanding of the real and often unseen costs of running a scheme
Learning about possible options for reducing costs

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
1.
2.
3.
4.
5.

The trainer will introduce the key financial terms that will be used throughout the session (10 mins)
Then, in pairs, the trainees will try to create a budget for their project over 1-3 years (15mins)
Pairs feedback to main group (10 mins)
Trainer presents trainees with a real budget and they look through it together (20 min)
Discussion on possible ways to reduce costs (5-10min)

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Scenario of practice work, trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides and handouts –
• costing your scheme.ppt
• POSSIBLE BUDGET FOR STARTING A COMMUNITY FOOD PROJECT.doc

LEARNING OUTCOMES

POINTS

Knowledge
Gain knowledge of budget management
Understand the interdependence between the community garden development
choices and the budget planning
Skills
Select the budget type more appropriate for the garden project
Competences
Manage the sustainability of the garden project (Sense of initiative and entrepreneurship)
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0,130

TITLE of the tool

M3.U2.1-3

Creating an action plan for a
community garden
TOPIC – main training field of the tool

DURATION

Create an action plan for a community garden

3h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

Will explore the different stages of creating a vision and a business plan for a community garden, look
through the processes and tasks involved and how these can be tackled. We aim to create a general action plan which will be a standard to be adapted according to each projects’ needs and circumstances.

OUTCOMES – concrete results that can be expected using this tool
•
•

Standard action plan for setting up a community garden.
Understanding the circular nature of a business plan > monitor > evaluate > review business plan etc

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
1. Divide into small groups of 4-6
2. Each group has the same brief. You are neighbours who live in a block of flats which overlooks a piece of
waste ground you’ve all had your eye on. Together, come up with:
»
1 dream (of how you see it in the future)
»
3 things (activities) you’d like to do there
»
What resources will you need (e.g. soil, people, planning permission – but make sure someone says
MONEY as need to be realistic!! Although people often think they can set up a CG for free at the very least
they’re likely to need public liability insurance, and a few quid for biscuits/prizes - or even a toilet, or irrigation - always helps!)
»
How will you know what has worked and what hasn’t worked?
The purpose of the above is, in effect, to get them designing an outline business plan and thinking about monitoring and evaluation without using any of the words!
3. Groups feedback to facilitator their ideas. Facilitator then explains what they have in effect done – i.e.,
started thinking about vision, aims/objectives, monitoring/evaluation.
4. Could follow up with/link to drawing up a back of the envelope business plan for a tiny project using
these subheadings, and/or comparing 2 business plans
5. At some point need to emphasise that, in effect, EVERYTHING you do at your project is part of or relates
to the business plan, even if this has not been formally written down.
6. The learner gets an understanding of budget planning within the life the garden project
7. The learner knows how to identify the different available resources for the sustainability of the project
and understand which ones might be more appropriate for their project.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Scenario of practice work, trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
No support content available for this tool
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LEARNING OUTCOMES

POINTS

Knowledge
Be acquainted with the life of a garden project (conception, realization, development)
Be acquainted with the elements that influence the life cycle of a garden project (business plan – resources – monitoring & evaluation)
Skills
Understand the situation of a garden and identify the actions that lead to a
current state of the garden
Competences
Work in a group (Social competence)
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0,260

TITLE of the tool

M3.U2.3

Financing and Sustaining your project
TOPIC – main training field of the tool

DURATION

Looking at ways of financing the project

1.5H

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

It’s good to get participants thinking about the different options available to finance the project, this
could be through applying for funding but also looking at the different options. Real case information
will be used.

OUTCOMES – concrete results that can be expected using this tool
•
•

Understanding the basics of income generation.
Learning about financial as well as project sustainability (other avenues of support, group dynamics etc)

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
Trainer will talk through the different option for income generation for projects and will get the participants in groups to think through the pros and cons of the different options available to generate income.
A group exercise looking at the different ways in which one could generate income will be done by splitting
the overall categories mentioned before (selling products/produce; delivering training; hiring facilities;
corporate social responsibility; raffles; etc..) into flipchart papers and asking participants to come up with a
couple of examples of each.
Trainer will then look at other ways of meeting the needs of the project that may not necessarily involve
money such as skill swaps; sharing equipment; etc.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides
• Funding and Sustaining your project-short courseGO.ppt

LEARNING OUTCOMES

POINTS

Knowledge
Be acquainted with the criteria of quality and durability of a community
garden
Gain knowledge of budget management
Understand the interdependence between the community garden development
choices and the budget planning
Understand the function of budget planning within the life of the garden
project and its influence on long-term partnership building
Skills

0,065

Select the budget type more appropriate for the garden project

Identify the different available resources for the sustainability duration of
the project
Competences
Manage the sustainability of the garden project (Sense of initiative and entrepreneurship)
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TITLE of the tool

M3.U3.1-2

Garden visit seeing staff
earning income through
the garden
TOPIC – main training field of the tool

DURATION

Earning income through the garden

3h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

Shows an example of a garden which is generating an income

OUTCOMES – concrete results that can be expected using this tool
•

It gives trainees a chance to see the various ways which income can be brought in by a community garden.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
In the garden one of the staff, a garden guide, gives everyone a garden tour. Our focus of questions in this
garden is not so much the different elements of the garden itself but more about the various ways they
bring income into the project and how they use this income.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
No support content available for this tool

LEARNING OUTCOMES

POINTS

Knowledge
Understand the various ways income can be brought into a project
Understand the function of budget planning within the life the garden project and its influence on long-term partnership building
Competences
Manage the sustainability of the garden project (Sense of initiative and
entrepreneurship)
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0,260

TITLE of the tool

M3.U4.1-2

Evaluation as a process
TOPIC – main training field of the tool

DURATION

Evaluation

1.5h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•
•

To share with the participants the role and advantages of the evaluation process for the sustainability of
the community urban garden.
To share with the participants some useful tools for an evaluation process.

OUTCOMES – concrete results that can be expected using this tool
•

The participants understand the role of the Gardeniser in the process of evaluation of the community
urban garden project.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
The trainer defines what is the evaluation as a process within a community urban garden project and gives
examples for its usefulness in the management of the different dimensions the community garden may deal
with:
• Learning
• Motivation
• Participation
• Changes
• Planning
• Communication of results
• Sustainability
• Cooperation with partners
The evaluation as a process has 3 categories:
• Self evaluation
• External assessment and recognition
• Evaluation of impact
The trainer then gives examples of evaluation tools starting from the tools used during the process of evaluation of the training course Gardeniser.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Handouts
• Evaluation Report_The Story so far_Appendix B
• Growing Together Report v4 HIRES DP

LEARNING OUTCOMES

POINTS

Knowledge
Understand the role of evaluation within the garden project (Self-evaluation
as dimension for action orienteering, External assessment and recognition,
Evaluation of impact)
Be acquainted with different tools and techniques of evaluation
Skills

0,260

Identify evaluation tools and techniques for the garden project
Competences
Monitor the garden project evolution through the use of different evaluation tools and techniques (Sense of initiative and entrepreneurship)
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TITLE of the tool

M3.U5.1

Quick Evaluation
TOPIC – main training field of the tool

DURATION

Evaluation

30’

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

The main purpose is to receive constructive feedback from participants as to what was most useful and
what aspects of the course can be improved.

OUTCOMES – concrete results that can be expected using this tool
•

Constructive feedback; suggestions for change/improvement.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
The trainers will create 3 flipcharts for participants to place sticky notes on as follows;
- One flipchart paper per topic. Topics are:
• What topics/session did you find most and less useful? (most useful/less useful)
• What sessions/topics/activities would you add/remove? (add/remove)
• What was the best thing about the course/what could be improved? (Best/To be improved)
- Each flipchart paper is divided in 2 columns with a smiley and corresponding heading on top of each site
(green for positive comments; orange for suggestion for improvement) So:
• Green: Most Useful; Orange: Less Useful (see example document)
• Green: Things to ADD; Orange: Things to Remove
• Green: Best things; Orange: To be Improved
- Prepared Flipchart papers are placed on wall around the room.
Participants are handed a small bunch of sticky note-10 each
Participants are told to use their 10 sticky notes to write on them positive comments of what they found
most useful and what worked best and also constructive comments on how things could be improved, or
what other things could be added. Ask participants to only write one idea/thought per sticky note.
When finished, participants are asked to get up and place sticky notes on corresponding flipchart paper/posters on appropriate side/column.
Trainer takes a picture of completed flipchart papers with sticky notes for the record/to use for evaluation.

ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Scenario of practice work, trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
•

Sample of flipchart paper

LEARNING OUTCOMES

POINTS

Knowledge
Learner will understand a quick technique for getting constructive feedback
Skills
Understand a new technique
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0,030

TITLE of the tool
Health Check of your
organisation
TOPIC – main training field of the tool
Assess current state, Identifies strengths gaps,
area of need.
plan ahead to meet change

M3.U6.1-2
DURATION
1.5h

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
Many of us are familiar with the idea of having regular health checks to monitor our fitness.
Illnesses caught early have a better chance of being put right quickly. We are perhaps less familiar with applying this to the well being of community groups to which we belong.
Getting into the habit of regularly reviewing the health of your organisation will help you to spot problem
areas early, make changes and improve progress.
WHY DO THIS?
• manage its resources (people, property and money) effectively
• value its volunteers, staff and trustees
• offer quality services and activities to its members and users
• work well with other organisations.
• Attractive to funders/stakeholders

OUTCOMES – concrete results that can be expected using this tool
• Is your community/urban garden health- are there issues that need looking at to make it more
sustainable?

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
EXERCISE
In pairs something under each category 5 mins
EXERCISE
Small group look at health check diagram – 10 mins based on own group/garden/role
Confident in doing health check with own group and ID gaps? FEEDBACK what gaps/improvements
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ASSESSMENT PROCEDURES – methods/criteria to assess knowledge, skills and competences acquired
Trainer’s direct observation

SUPPORT CONTENT – materials available to implement the tool
Slides
• Health check.ppt

LEARNING OUTCOMES

POINTS

Knowledge
Understand the role of evaluation within the garden project (Self-evaluation
as dimension for action orienteering, External assessment and recognition,
Evaluation of impact)
Be acquainted with different tools and techniques of evaluation
Skills
Identify evaluation tools and techniques for the garden project
Competences
Monitor the garden project evolution through the use of different evaluation tools and techniques (Sense of initiative and entrepreneurship)
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0,120

ICEBREAKERS AND
GROUP BUILDING ACTIVITIES
TOOLS TO USE THROUGHOUT THE COURSE
-OPTIONAL-
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OPTIONAL TOOL

TITLE of the tool
Lottery Ticket
TOPIC – main training field of the tool

DURATION

Ice breaker

about 10’

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•
•

This tool helps people get to know each other better.
Can be used as a starter.

OUTCOMES – concrete results that can be expected using this tool
•

Participants get to know each other better.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
•
•
•
•
•
•

Preparation: Create and make copies of lottery tickets (refer to example below); find a box to collect tickets in the end and give out jackpot (small prize, sweets) to the winning team
Distribute lottery tickets. Instruct participants to find their partner based on their answer to first question on their lottery ticket, for example, “Which sign of the zodiac were you born in?”.
Participants complete the rest of the lottery ticket with their partner and put it in the drawing box.
After everyone has completed their ticket draw a winning pair and give out small prize.
Then each person introduces his or her partner saying the person’s name and something he/she is good at.
Then the partner introduces the other person and shares what they are good at.

SUPPORT CONTENT – materials available to implement the tool
An example of a lottery (= raffle) ticket (see above)

LEARNING OUTCOMES
Knowledge
Be acquainted with icebreakers and group building activities
Skills
Work and communicate in a group
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POINTS

OPTIONAL TOOL

TITLE of the tool
Hula Hoop Fortune
TOPIC – main training field of the tool

DURATION

Creativity

5-10’

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•
•

Tool breaks up tension and blocked thinking.
Can be used after a difficult or intense session to release tension.

OUTCOMES – concrete results that can be expected using this tool
STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
•
•
•
•

materials needed: paper and pens
Pretend you have just inherited a warehouse full of hula hoops. In 30 seconds, write what you would do
with them.
Share ideas when done.
Now turn to the real problem you are trying to solve.

SUPPORT CONTENT – materials available to implement the tool
No support content available for this tool

LEARNING OUTCOMES

POINTS

Knowledge
Be acquainted with icebreakers and group building activities
Skills
Give oneself challenges / Take challenges
Work and communicate in a group
Find alternative solutions
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OPTIONAL TOOL

TITLE of the tool
Guided introduction round
TOPIC – main training field of the tool

DURATION

self-assessment and realization of own position 45’

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

Connecting participants among each other and to the topic of the training

OUTCOMES – concrete results that can be expected using this tool
•
•
•

Participants obtain a clear view of their own starting point in the training and get focused on the topic
of the training. They realize what their expectations towards the training are and can compare their competences before and after the training.
Participants learn about each other.
Trainers get a clear overview of what participants expect and can either highlight certain aspects during
the training or give a clear orientation what will not happen in the training.

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
The introduction round will not only give some personal facts on each participant, but will also reveal their
expectations, their imagination and their wishes concerning the training.
The trainer prepares 4 coloured sheets and lays them out on the floor in the middle of a circle of chairs that
will accommodate all the participants and trainers. On the sheets she has written the four questions that
will guide participants through the introduction round:
1.
2.
3.
4.

Who are you?
Where do you come from?
What do you bring with you?
What are your wishes for the seminar? (What would you like to take home?)

The questions should be expressed quite general, so that participants can choose themselves how deep they
want to go. It can be expected that each participant will need up to 5 minutes to introduce herself. The statements of the participants should not be commented by the trainer, but she can remember to stick with the
four questions if the participants go off-topic. Be aware that participants might show a lot of their personal
biography and problems.

SUPPORT CONTENT – materials available to implement the tool
No support content available for this tool

LEARNING OUTCOMES
Knowledge
Get first impression of the professional field for Gardenisers while you listen
to what and where the other participants work
Understand the different kinds of outcomes a community garden can achieve
Be aware of the different types of gardens
Competences
Present yourself in front of unknown public sticking to four given questions
(Communication in the mother tongue)

Evaluate your starting point and assess where you want to go (Learning to
learn)
Acquire specific vocabulary in the field of urban community gardens
(Communication in the mother tongue)
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POINTS

OPTIONAL TOOL

TITLE of the tool
Three questions for your
neighbour
TOPIC – main training field of the tool

DURATION

Getting to know each other

30’

AIM – main purposes/objectives tackled in relation with the target of GARDEN ORGANIZERS
•

The aim of the activity is to get personal information about each other

OUTCOMES – concrete results that can be expected using this tool
•

Participants get to know each other

STEP BY STEP DESCRIPTION – instruction and materials needed to implement the tool
1.
2.
3.
4.

Each participant gets three cards
Ask them to write down three questions, which they like to ask their neighbour
The neighbours get together in groups of two and ask each other their prepared questions (20 min.)
The groups present each other in front of the group

SUPPORT CONTENT – materials available to implement the tool
No support content available for this tool

LEARNING OUTCOMES

POINTS

Knowledge
Be acquainted with icebreakers and group building activities
Understand people better
Skills
Pay attention to details
Competences

Cooperation with other people in a group (Communication; Social
competence)
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